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Introduction

All teachers face the same challenge: how to pesthee students to be con-
fident, amiable, competent communicators. Languagehing is a living
process. Since we have to speak to live, we needffes in Georgian
schools and universities specific training in spegk

Making speeches is not easy. Some people have Bigbt; some spend
hours preparing even the most informal speech. sfindents lack the skills
of expressing their ideas fluently, openly, acaeisatin order to meet the
students’ need we, the authors, have designedtitie book for preparing
and delivering powerful, well-organized and weléeeved speeches. The
book will promote the important goal of masterirmglditeracy. We hope it
will encourage and stimulate the students’ intesergtduce panic and nerv-
ousness while speaking, build confidence in praaycactual speaking
situations - conversation, informal and plannedtulisions. We want the
students to try and enjoy all types of speakingagements. The students
little by little, step by step, by study and praetwill develop the most im-
portant skills in public speakingreative speaking, presentations, debate
and oral interpretation.

Since ancient times speech teachers believed lbasuccessful presenta-
tion of a platform speech or an oral interpretatidriiterature is best ac-
complished when the presenter has a firm commantheftheories of

speech provided with a guided practice. Bearingithenind we focused on

quick facilitating of the theoretical material, atmment practice and aes-
thetic components of communication.

Creative Speaking can be used as a textbook f@chpeourses, debate and
drama clubs in high schools, colleges and univessit

The materials have been designed, interpreted] tig and tested by the
authors through the years not only in Robakidzevehsity, but also at the
lessons and debate club in Experimental School®hé.authors have used
their coaching and judging exciting internationgperiences from the USA
schools and Bulgaria, Poland, Slovakia, Macedontarhational Debate
Education Forums. The students’ eagerness, intarebsteloquence moti-
vated the authors to publish this book.



Read the poem aloud in class.
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It won't be difficult to see that each person heaad the poem differently
with different manner, voice, gestures. For somepfeit is easier to ex-
press emotions and feelings, to attract attentfcdhelisteners, for others it
is more difficult. Most ancient philosophers, pigi&ns, statesmen mastered
this skill; they had good rhetorical skills, goodiae, and a natural gift for
speaking. However, there have been examples whaters didn't have
this ability, but with learning, hard work and pererance, obtained it dur-
ing their life. From antiquity to the present dayetoric has always taken a
central place and has been closely associatedseftboling. So why not
follow their example? Why not learn how to speasgarly? Ralph Waldo
Emerson’s words might serve encouragement: “Alldgspeakers were bad
speakers at first.”









COMMUNICATION
AND THE
COMMUNICATION PROCESS

Chapter outline

In this chapter you will learn:
How the communication process works
Different kinds of communication
Three components of communication

Communication is the process of sending and rengid message. The
communication process consists of the sender, dbeiver, the message,
and feedback.

The Sender The Message The Receiver
Transmits the mes-Words, body lan- Intercepts and inter-
sage guage, symbols thitprets message, trans-

convey the idea mits feedback
Feedback

Words, body language, ard
symbols that respond to tte
sender’'s message

Every day, when you talk on the telephone, writéets, messages, watch
TV, or talk to somebody you are either sendingeareiving the informa-
tion.

The sender starts the communication process by using wordsrd@/are
the symbols the sender uses to convey the iddesreceiveris the person
who receiveghe messagend then interprets or decodeskeedbackin-
cludes the reaction that the receiver gives toriessage offered by the
sender. Effective communication occurs when thenautual respect - un-
derstanding between the sender and the receiver.



KINDS OF COMMUNICATION

There are different kinds of communication. Any ecoumication that is
read is calledvritten communication. When communication is heard it is
called oral or verbal communication. Your ability to put words together
effectively either in written or verbal form willep determine your impact
as a communicator. In this book, you will learndfeally how to become
a more effective oral communicator, a more perseaspeaker.

Communication without words is callednverbal communication Non-
verbal and verbal messages are usually sent tageibag with vocal mes-
sages. The effectiveness of nonverbal messagesdiepea one’s ability to
receive sensory messages fully and accuratelypitesses your attitude or
mood about a person, situation, or idea.

There are several ways of expressing nonverbalagess They include:
Dress and general appearance
Posture and body movements
Gestures
Facial expressions and eye contact
Use of space and distance

Sometimes the most important speaking you do isgieaking with your-
self. This ability to conduct an inner dialogue twitourself and to assess
your thoughts, feelings and reactions is knowimaapersonal communi-
cation. Many of our actions begin with this silent corsagtion. You must
be honest and positive in your self-communicatkeor. instance, when you
have done something right compliment yourself; wh@re should be im-
provement, note to yourself what you can do béliemext time.

Besides being able to talk to yourself, you neetldable to talk to others.
This form of one-on-one communication is calietérpersonal communi-
cation. It also takes place when message is transmiteddielen two or
more people. Your job in communicating in this wayto realize that the
spoken word should build positive feelings andtiromtivate and inspire
others.

10



THREE MAJOR COMPONENTS OF ORATORY

Oratory, or rhetoric, is the art of public speakifgistotle defined rhetoric
as the best available means of persuasion. Therasaa person who deliv-
ers a speech and uses words effectively.

According to Aristotle there are three componefitsffiective presentation.
He called them three modes of persuading the aceliétthos (Ethical)
Logos (Logical), andPathos(Emotional).

These three components reveal:

Ethos = Character - your ethical norms
Pathos = Emotion

Logos = Reason-logics

You offer ethical appeal when you show your audieti@t you have your
approach to values and honesty regarding whaght and wrong. The
Roman teacher Quintillion called the perfect orater“A good person

speaking well.” Effective communication occurs whibere is a respect
between the performer and the audience - the semkthe receiver. The
job in communicating is to realize that the spokeord should build, in-

spire, and motivate others, never belittle or dexéiem.

tolerance
goodwi

Good

communication
with the public

11



Logosappeals to reason.
You offer a logical appeal when you provide youdiance with sequence
and analyses in your organization and factual eideo prove your point.

Quick
reaction/respon

Speech
organization
Keeping
ogical track

Ability to
analyze

12



You offer emational appeal when you “strike a ctiardyour audience and
appeal to their sense of patriotism, family, justietc.

The Greek Philosopher Socrates said that before wean move the
world, we first have to move ourselves.

Sense o
humor

Body language

13



Delivery is the most important aspect of publicgemgation. Read or writ-
ten, it has much to do with how sincere, honestethital are you (Ethos),
what feelings you will evoke in the audience (Pajh@nd what logical
thinking you will demonstrate (Logos).

* Be: * Avoid:
-sincere - monotone
) - unvarying pace and
-conversational emphases
-calm - apologetic style
- self-confident - vocalized pauses

- shouting, pumping the
arms, using extreme

- good listener language

- gesturing too much

- on track

- natural
der -eyes downcast
- order i
y - ambiguity
- cooperative - obscurity

14
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KINDS OF SPEECHES

Chapter outline
In this chapter you will learn:
Five kinds of speeches.
Methods of how to differentiate them
Specific intentions for the listener
Create your own speech according to the audienedsne

There are 5 kinds of speech: to stimulate, to mfdo persuade, to activate
and to entertain.

Speeches to stimulateseek only to reinforce and intensify feelings that
already reside in the listener.

..."You ask what our aim is. | can answer in one wdrds victory. Victory
at all costs - victory in spite of all terrors ctory.” (Winston Churchill’'s
first speech upon appointment at Prime Ministery I8, 1940).

Churchill’s speech had an immediate, intense effecthe souls of British
people - feelings of patriotic pride and the willsurvive.

“| have a dream that one day on the red hills e6@ia the sons of former
slaves and the sons of former slave owners wilitlle to sit down together
at the table of brotherhood...”

(Dr. Martin Luther King, Washington, 1963).

Martin Luther King’s speech was to arouse the jpast the listeners. But
the passions King hoped to generate were not theseled to promote
physical survival, but those necessary for spirituavival, for justice, for
equality.

Speeches to stimulate hold great importance atstimfigvar, unrest as well

as in our everyday affairs: for example, when trah coach speaks to the
cast before opening night or when a sales managetswto generate enthu-
siasm for a new product, they both need to stiraula¢ people for the ac-
tivity, make them feel what the speaker wants thefeel.

Speeches to inform area kind of speech when the speaker wants the lis-

teners to know what s/he intended them to knows Kimd of speech is
easy to find. Informative speeches occur in thestlzoms, lecture halls,

17



town halls, on TV. German philosopher Emmanuel Kanoposed that the
human mind is not a passive recipient of data,ratiter a gatekeeper - it
allows only certain kinds of information into cormasness. Specifically,
Kant said that the mind screens data through tlitees: Time, Space, and
Cause/Effect. The Twentieth century psychologiggsee with Kant. In-
formation that comes to us organized accordingvi®n things happen
(time), wherethings happen ( space); howthings happen (cause/effect) is
much easier to understand and remember than infanmidat is not organ-
ized at all. Information that is understandable amemorable is also more
credible than information which is neither.

Speeches to persuadexpress a viewpoint and means to prove it. In some
persuasive speech the viewpoint is stated direBysuading is more than
informing. Informing cigarette smokers of dangeiiohot the same as per-
suading them that smoking will most probably giherh cancer. Albert
Einstein, the greatest physicist of out time, fauglyorously to reject the
guantum theory, despite plentiful evidence prouimat it was true. Persua-
sion is not merely the task of supplying new infation, but it is usually a
task of overcoming the resisting other’s ideas afutlhabits. When you
encourage purchases of the book, cassette, ehis gtoint they become the
speeches to persuade and activate.

Speeches to activateirges people to do something. This is not the same
thing as persuading. It is more. The speech tvatetitakes additional the
step of telling the listener - “Now you are condg do this.” Many speak-
ers mistakenly believe that once a person is caednshe or he will auto-
matically act. Life proves otherwise. Many politios convinced that they
are the better candidates do not receive the wrtése Election Day. Many
speeches to activate fail because the speakensoargpecific about what
they want the listener to do. At the end of tifisech the speaker wants the
listeners to do what he/she wants them to do.

The speech to entertainis usually humorous from start to end. Jokes and
other bits of comic relief have long been favoudatices. At the end of
this speech the speaker wants the listener to hesen entertained, feel
happy. The key considerations during this speeehisithe humour in good
taste? Is it fresh? Is it relevant to the main p#wre people really amused?

18



REVIEW AND ENRICHMENT PRACTICE 1

1

Work in pairs and discuss:

. List the five kinds of speeches. Can we exptaiw they differ?

. According to Aristotle what is rhetoric? Can y&xplain what he meant?
. How can you describe the communication process?

. What are the kinds of communication? Can youaéxmow they differ?

. How can the non-verbal messages be expressed?

. What is interpersonal/intrapersonal communicétio

. Why do you need to learn to speak properly?

. When is the communication process considerfedtafe?

O~NOO U WNPE

2

With how many different gestures can you convey théollowing ideas
nonverbally?

(You can show a hand shake; open arms; give anaampraise your hand,
cover the ears, frown and shake your head, haveaalipg facial expres-
sion, pretend to swallow some water and choke, luiogg etc)

a “l want to welcome you.”

b. *“Stop! | don’t want to hear you any more.”

c. “Will you help me?”

d “Goin that direction.

e. " Help! I'm drowning!

f. ~ “I'love you! | cannot live without you!”

g. “He wants to steal your purse. Be careful!”

h. “Look. It's a picture of Baby Jesus and the Virtliary”.

i “He has put his shirt on upside down.”

j “I lost my wallet in the aquarium, could you fificplease?”

19



Look at the pictures that send
nonverbal messages by facial
expressions.

Analyze the nonverbal mes-
sages in each picture and dis-
cuss how the nonverbal mes-
sage contributes to sending the
real message?

20



4

Look at the pictures below and discuss how the lgeajth different tem-
perament react differently to the same fact. Dbescthe man and his atti-
tude toward the fact in the first (second, thiayrth) picture.

21



5

My shadow

Two students come to the front of the classroome G&arts speaking for
one minute about any topic. The speaker should keegputral expression
and use no gestures. The other student, who idlistaeside, about two
meters away, has to listen attentively without lagkat him/her and silently
make gestures, body movements in accordance gptech.

6
Logos and Pathos
Make a circle. One student stands in the centree (Est will observe the
speaker in terms of the content and gestures). speaker is given one
word, e.g. “lake”. During one minute the studen¢as about this topic.
The teacher stops him/her after one minute. Theestiusits down and the
discussion starts:

What kind of presentation it was.

If the gestures corresponded to the information.
Every student gives comments. The teacher sumnsaiTteen another stu-
dent will come to the centre. The word can be atrabt or concrete noun
and is given spontaneously.
The exercise goes round until every student dedigsesne-minute speech.

7

Instructions for practice - Interpretative reading

Practice reading of different text types: articl€¥, announcements, news,

theatre monologues, dialogues, prose, poetry. Wdlhis advice:

- First, underline in every sentence the word/worasying information
(so called logical accent) Delivering the speeaty ghall stress this
word or pronounce with a stronger intensity of wolay raising your
pitch of voice.

Make a slower or a longer pause before this wonifsa

Further, determine where and how long your pauaé s (mark them
in the text: one vertical line before the word #shorter pause, two
vertical lines before the word for a longer pause).

Also, decide upon the intonation change — risinmriation (oblique
line above the word showing upwards); falling irdban (curve show-
ing downwards); flat intonation; inserted partsehtence (pronounced
with lower tone and a bit faster).

After you have marked all this, try to read aloDaing this exaggerate
in every way (you may call this acting, but it ig@od exercise). When

22



you make a presentation the rest of the studemsaeoaect you, or if
you have the same text compare different interpogts.

Effective Presentation Skills

I. Group work

Each group takes one of the given extract accortirtheir preferences. In
the group practice reading it and decide who mvdke a presentation.

Think about the posture, voice, style of preseatatiepending on the ideas
that you're going to present. Put emotions in yan@sentation.

a.
“The cloud was within fifty yards of where we laand we glared at it. We
were three, uncertain what horror was about tokbfieen the heart of it. At
the same instant Lestrade gave a yell of terrortlhrev himself face down-
wards upon the ground. | sprang to my feet graspiggpistol, my mind

paralyzed by the dreadful shape, which had sprurtigupon us from the
shadows of the fog...”

b

We all know that we face problems. We know thatfage difficulties. We
are all aware that the difficulties that we face aot difficulties that will be
overcome immediately, or that will be overcome lgase all recognize
that the problems that confront us are not problgraswill be solved over-
night. But if we realize sufficiently that we hate take measures, tomor-
row will be a different day...

c
Today our nation is on the brink of utter chaosjrfg both social and eco-
nomic collapse. Our chief industries have beentmred. Our manufactur-
ing base has been eroded with hundreds of buse)dasge and small, gone
to the wall while the nation has become increagidgpendent on imported
goods. The human consequences of this industrtabaonomic devastation
are terrible. People struggle for survival on oiotlepoverty line and thou-
sands of people are unemployed...Shall we put dowrhands and wait?
This is what | suggest....

23



Il. Play these dialogues in pairs.

>

ZO>D2>0>0> 0

®

PU>0>0>W2>0 2

C.
She:
He:
She:
He:
She:

He:

The Company Chairman reminded everybody of theélpros we
face.

And of the difficulties before us.

And of the hard road that lies ahead.

And of the ever-increasing need to make saesfic
And of the need to increase our efforts.

And spoke not only of the problems.

But of the new opportunities.

And of the new challenges.

And of some recent plans.

And of a bright future.

And of a bright, though distant future.

We've failed.

We've failed? Both of us?
They've passed.

They've passed? All of them?
They've all passed except us.
But if they’'ve passed, how have we failed?
Well, we have. I've seen the list.
But we've planned a celebration!
Forget it.

We've bought all those bottles!
Well, get them out, then.

Watch out ! You'll hit that car if yoe’'not careful.
Oh, no, | won’t. But we will have ancadent if you don’t stop
shouting.
(CRASH)
You see. | told you you'd hit him dwyweren't careful.
Oh shut up, will you? It was all ydault. If you'd kept quiet this
wouldn’t have happened.
Oh, it was my fault, was it? If | hddvarned you in time it
would have been much worse.
If you'd given me proper directiomstiead of telling me how to

24



She:

He:

She:

He:

drive this would never have happkne

And you should have leapt your eyetherroad instead of look-
ing for your cigarettes. You driseWhat would you do if we
weren't near to guide you?

We'd manage perfectly well. What'srao.

(Interrupting him) OK, keep calm navere comes the driver of
the other car. If you don’t keeggne he’ll probably start a fight.
So take my advice, please for once

Right, | will, for your sake.

Read the poem

2#
3
2# C(# S
2# &" # (# 9
2# C
! ( #(
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V.

Feedback on presentations

-What kind of presentation was each? Give a sigeziplanation.
-Did the intonation match the style of the text?

-What was the best presentation? What was thedkeydcess?

8.
Take any newspaper, choose any passage from itle artadvertisement
and transform it into any kind of speech.

9.
Find in the newspaper a politician’s speech, pointiew, choose a passage
and turn it into different kind of speech.

10.
Recollect any funny joke or story and tell it iretinost entertaining way.

11.

Try to give one piece of information in two or tardifferent ways, so that
the first will be a speech to inform, then to paideland in the end to enter-
tain.

12. You are the news reporter. Prepare 1 min. $pe@lcoose one out of
these items: Current situation, Sports news, wedtinecast, entertainment,
art, culture, etc.

13. You are the DJ. Choose one song and intertgreyour own way.

26
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WHAT YOU SHOULD KNOW AS A SENDER

Chapter outline

In this chapter you will learn:

- The seven fundamental questions of speech making
The important components of the speech (the intibaly, the body the
conclusion)
Different speech organization patterns and hovhtmse them
Argument structure and different kinds of argumsent

First of all you need to keep in mind that you preparing a speech to be
listened to, not to be read. There is differencsvben written and spoken
texts. The reader of a written text can alwaysrreta those parts he has not
understood. As soon as we have uttered a woragsitalready disappeared.
Therefore the spoken word has to be much clearérs&onger than the
written one. Sentences need to be shorter and natueal. Long sentences
should be avoided. The structure should be recabitéz One has to under-
stand the transition from introduction to body drmain body to conclusion.
The main idea must be clear to everyone, and iardalbe remembered by
the listeners, it is wise to point it out in eadrtpof the speech.

After you select a topic and discover enough ptoofreate your speech,
you need to organize it. Sometimes people giveenatention to how
something has been said rather than what has lségnlLegical thinking
and speech organization is very important. Gogaiizing strengthens the
points you want to make.

29



Greek philosophers used to bring a donkey intoatinditorium to demon-
strate the importance of a good organization tor gtadents.

tail

All speeches should have head, body and tail.

The head contains the introduction of the speech.

The body provides the major claims and argumengsigport of the speech.
The tail is the summary and the conclusion of fheesh

Why should a speech have head, body and tail?

Can you remember the last speech you heard thatlisaiganized and left
you confused? It was because the speech was detedrand chaotic.

So, the speakers have to organize their ideasniaraner that the audience
follow along and understand easily, without a strai

30
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HOW TO START THE SPEECH

THE INTRODUCTION

Remember: “You never get a second chance to majaod first impres-
sion.”

You know that the topic you select, the evidence gather, and the organ-
izational structure you use should help you persuhbd listener. No matter
what speech you enter, your speech should haveaa atder and develop-
ment.

Whatever you are doing, a good start is importsdny speakers admit
that, psychologically, the toughest part of a shescthe beginning. The
guestion that bothers speakers is whether the megligill accept them.
Consequently, if the introduction is good it wilbke you feel confident for
the remainder of the speech.

There are different methods how to grab the listeratention from the
very start:

a. Smile and greet the audience

b. Introduce yourself

c. Tell them exactly what the speech will be aboutadly define what
you are going to discuss in the speech

d. Give them interesting information in the beginningrder to motivate
them more

e. You can involve the audience if you ask them a tijple®r a series of
guestions not only to arouse their curiosity, Habdo make them ac-
tive participants of your speech. For example: “élawu ever heard
the expression, “Don’t blame me. It's not my fa@ltf you answer yes,
then you would probably agree that many peoplediay’s society find
it easy to make excuses and blame someone or sogetlke for their
problems. | would like to talk exactly about....”

f.  Use a rhetorical question to grab attention. Fetaince: “Do any of us
in this room want our friends or family join theotilsands who die be-
cause of people who smoke?” Such questions doniadd a response,
but they do challenge your audience to think.

g. Choose a quotation, proverb, saying that is clear @ppropriate for
your topic. It will add sophistication to the sphec

32



h. Present a specific example of the problem.“ My hka@ur once was a
very happy man. He had a job, a car, but now Helisless and hope-
less. He is unemployed....” Start speaking abouptbblem but don’t
tell everything immediately.

i. Use humour (if it is appropriate to the topic)) &ljoke, a story to re-
fresh the audience and make them laugh. Keepnu thiat your story
should be short, tactful and to the point.

j- Use a proper link statement that comes betweeratteation grabber
and the topic and logically connects the two. Pasifenal speakers pay
attention not only to introduction, body and cosadn, but to the tran-
sitions as well. When you move from the introductio the first point,
think about a transition phrase, which will helg thudience see the
connection between the theme and the first poifgsipport.

How to connect the introduction and the body of thespeech?

We have discussed the importance of the beginrfitlgecspeech. However,
speech division between them must be noticeabl¢hforaudience. Transi-
tion must be provided by the sentences or phrases.

Below is the list of useful words, phrases and exacgs that can introduce
the beginning and a transition after the introdarcti

33



To begin with...

Some people say.../How many of you have...
According to the statement/resolution...

In order to clarify (explain, illustrate, paraphrase) the resolution |
would like to offer...

| would like to compare and contrast both sides...
| want to highlight this point

It's interesting (significant) to note...

| strongly agree (disagree) with those who...
Now, let me...

As a matter of fact...

Next item | would like to point out...

In addition...

More ever.../ Besides.../Also.../As well as...
Furthermore...

What is more...

Consequently...

On the other hand...

However...

There is no doubt... In other words...

Let's explore this from another point of view.

It has been observed...

The relevant data reveals...

The point of all this is...

| would like to bring the example/Here is a simpleexample
Since it's wrong to..., it follows that...

What | am arriving at is ...
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REVIEW AND ENRICHMENT PRACTICE 2

Invent the best beginning for a:

Detective story

A scary story

Politician’s election campaign speech

School director’s speech on a graduation day
The funeral speech for a famous person
Judge opening the court meeting.

"0 To R

The best introduction will be selected and rewarded

2. The students suggest different beginnings to odetamsame topic.
The class decides:

How effective the introduction was

How understandable and clear the introduction was

What tools the speaker used

If the transition phrase was appropriate

What could have made the beginning better

PoooTp

Select any topic.

There are seven fundamental questions “how to sidting a case on a
controversial issue” or “how to begin working orspeech.” These seven
guestions might be very helpful as a guideline.cés with a partner if
these questions would be helpful. Be specific. siiter every question.

1. Is my topic one that interests me? Will it be aesng to work on?

2. Whatis my purpose? What is my point?

3. Who are the members of my audience? What dowlatmout them?
Will it be of value to my listener? Howrchappeal to their interest?

4. What are my resources? What kind of materialshlinteresting?
Where can | find them?

5.  What kind of argument would be useful apdrapriate?
Have | achieved cohesion and logical iooiitty among the
arguments? Have | made the connectiomgrtite parts clear to my
audience?

6. What is my design? How shall | organizeasgay/presentation?

7. What kind of ethos shall | demonstrate?aWtill be my distinctive
“voice.” What language shall | use fovidhess and concreteness?
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THE BODY OF THE SPEECH

How to organize the speech. How to start thinking laout the issue.

The body is the heart and the brain of the entiesgntation. The audience

needs to be informed. They need to be convincedrder to organize the

speech well you need to know some strategies. Wddtern you choose
depends on your character, style, and attituderthtte topic.

You can organize your speech:

- By definition. You have to take a key term or plerand formulate
your speech entirely around how the word or phiaskefined. For in-
stance, a discussion about environmental pollutiay be built on the
definition of environment.

By causal connection. For example, if you speakutbanning indoor
smoking, you could argue, that cigarette smoke asmiful to non-
smokers. This causal connection could be basishfrentire speech.
For example the first reason (cause) links to theosd and major
cause and effect. Discussion will follow.

By reason. You can bring multiple reasons to supmoreject an issue.
For example: The first reason why I think... Anotheason .....

By question and answer. For example, “Could theddnNations have
prevented the war in Irag”? Your speech would idelarguments an-
swering these questions.

Another way to arrange arguments in your speedbly iime or history,
to use a chronological organizational pattern. Plaigern helps you or-
ganize your speech inttme segments Most often this format in-
volves discussions of thgast, present, and future For example, if
you were discussing public education in Georgiaj yaight present
your position in three points. You could organizeuy three points
chronologically. You could discuss the history dfieation in Georgia
(the past), the present, current state of educatiointhe future perspec-
tives of public education in Georgia.

Another alternative of speech organizatiorsibject organizational
pattern, which allows division of the topic arguments it pro-con
or affirmative-negative categories. For example, if you are going to
make a speech on modern music, you might wantlkoataout heavy
metal, rap, and so on. The organization of youespewill be apro-
con (affirmative-negative) pattern The central point of your case
might be that modern music is better than trad#ianusic. Using this
organizational pattern, you present the reasonsafmt against your
point. In this speech you would need to explain wbw favour one
side over another.
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TYPES OF REASONING — ARGUMENTS

Before you write a successful argument, you usubdlye to create the
situation for yourself and think about:

Your thesis What am | going to claim? Is it important? DeehHy believe
in it? Will | be able to prove what | want to say?

Your aim: What do | want to accomplish? Can | convince tistehers?
Will they believe me? How can | express myself mupeesuasively?

Your organizational plan: What | should talk about first? Where might |
lead? What might | end with?

The organization of a speech begins when you h&eady collected an

abundance of examples, facts, and ideas. It is j@umnow to choose, to

prioritize them, because some examples don't étltgical order, so you

have to put some away for a certain time. (Donfbth them away, they

might be useful later). Then you have to analyzauate and put the best
ones in a logical sequence.

If you want to be effective speaker, you shoulgpsrt your ideas with
sufficient evidence and valid reasoning. Evidersaiything that estab-
lishes a fact. Reasoning is the process of thinkimgy drawing conclusions
about the topic. You apply the process of reasoininghoosing and devel-
oping arguments. Logic is the science of reasonyfay have to learn the
fundamental rules of logical reasoning, how to tamts the arguments,
integrate evidence into a speech and how to rezedaulty logic.

Let's compare the process of constructing an argairte taking a trip.
When we take a trip we need a starting point, d@irt®n, and means by
which we travel from the starting point to the destion. In the speech you
need a starting point (thesis or evidence) andagedting from one place
(evidence) to another. The destination is the claithe idea you have to
prove. You need a connection, relationship betwtenevidence and the
claim.

The reasoning process varies according to whicke tgp argument the
speaker uses.
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There are different kinds of arguments:

Inductive argument-from concrete to general

Suppose you want to argue in your speech that @ista work long hours.
You could record the daily schedules of at least fifferent journalists.
If you find that these four journalists work longjfts, you may suppose that
all journalists work long hours. In making this angent, you are using in-
ductive reasoning.

Arguments by example, sign.

In Arthur Conan Doyle’'s novel The Hound of the Basklles, Holmes
explains to his associate Watson that it is “eleiamgf to determine the
breed of a dog by observing the dog's teeth marksa cstick. “Being a
heavy stick, the dog held it tightly by the midddend the marks of his teeth
are plainly visible. The dog’s jaw, as shown in smace between these
marks, is too broad in my opinion for a terrier arat broad enough for a
mastiff. It may have been a spaniel.” In this csigm was the most impor-
tant. If your topic is the legalization of marijumgou can bring the example
of Holland and other countries.

Reasoning (Arguments) by analogy.

Suppose that a particular food is found to causeerain white rats. You
might then reason by analogy that there is sontetdshumans as well.
However no sets of conditions are exactly alikepsdect analogy doesn’t
exist. It is effective when you bring analogy, Isoimetimes it is risky and
becomes the target of the debate unless it iswagked out. Therefore, you
should not rely entirely on an analogy to proverypaosition in any speech
and should always supplement your arguments witerdorms of proof.

Deductive Reasoningconsists of two premises and a conclusion and
called a syllogism. For example:

1. All teenagers love pop songs.

2. You are a teenager.

3. Therefore, you love pop songs.

Suppose that you are preparing a speech in whiglplgn to argue that flag
burning should be allowed. By using deductive reasn you can develop
an argument based on general principle that freeesgion should be pro-
tected. But can we consider burning the flag “egpi@n”? If we can, then
you could invoke the constitution and by deductonclude that flag burn-
ing is legal.
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1. The constitution allows all types of expression.
2. Flag burning is a type of expression.
3. Therefore, flag burning should be allowed.

Argument by causality-by cause and effect relatiorsp

Let's take very simple example. We assume thatctiestant connection
between putting sugar into coffee and the coffestirng sweet is a causal
connection, because we have no higher theoriestioat how this constant
connection might be broken. In other words, we jaslified in assuming

that the 100 percent statistical connection betwsegar and sweet-tasting
coffee is a causal connection.
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REVIEW AND ENRICHMENT PRACTICE 3

1
Here are some passages from student papers. Detewhich contain ar-
guments and which do not. The first two exampded] are made for you.

a.

At the present rate of consumption, oil will be disg in 20-25 years. And
we’re surely not going to reduce consumption in rlear future. So we'd
better start developing solar power, windmills, atider “alternative energy
sources” pretty soon.

In this example:
Evidence 1 is:
At the present rate of consumption, oil will be disg in 20-25 years;

Evidence 2:
We're surely not going to reduce consumption inrther future.

So in the statement there is an argument and amjuoosclusion states:
We'd better start developing solar power, windmi#iad other “alternative
energy sources” pretty soon.

b.

| don't like college football. | don't like footblbn TV either

In fact, | don't like sports.

In this example there are no arguments, just aofisthings the student
doesn't like.

C.

You ask me why | said that textbooks are wrong. W&l tell you. My
science book says whales are mammals. But evelyungs whales live in
the sea. And that's what's a fish is, an animal livas in the sea. So...

d.

I've often wondered how they make lead pencilsc@irse they don't use
lead, they use graphite. But | mean how do theytlyetgraphite into the
wood? That's my problem. The only things | can khiri is maybe they cut
the lead into long round strips and then cut hatethe wood and slip the
lead in.
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e.

We have had open admission here in this univeesitiong as | remember
and things have gone well. | suppose that's becthosse that don't belong
here drop out or don't come here. So who needsatest enrolment?

f.

Suppose we want to prove that mass entrance of wame previously
male-dominated jobs have had many positive effddis. biggest reason is
that the women are free to do what they want. Hiw many troubling
statistics concerning children began to emerge?

Here are the statistics from Pennsylvania Statedssity College
Newspaper: The suicide rate for girls aged 10-tdemsed 27 percent
between 1979 and 1989, and the rate for boys fea¥ & percent.

Thediagram might look like this:

The relationship between these -
phenomena is causal rather thai
coincidental

Evidence 1 Claim
\Women began entering traditig+
ally male-oriented jobs

Women'’s changing role in the joQ
> force contributes to the increase
child suicide

=)

Evidence 2
Children suicide rateg
increases dramaticalw
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Discuss the example.
Suppose you are trying to persuade the memberswfaudience that they
should enter Alma Mater University. Are these arguata relevant?

Inductive reasoning —You interviewed ten people who graduated from
Alma Mater University. Most of them agree that theiversity education
was quite good.

Deductive reasoning:
Alma Mater college graduates get better-paid jdas1 want a better-paid
job. Therefore, you choose this university.

Reasoning by signThe last time you visited the college, you sae stu-
dent club announcement about the disco and studgrisother activities.
So, you believe that apart from academic studigdesits have fun too.

Argument by analogy

We compared Alma Mater University with two diffetemniversities and
decided that Alma Mater provides better learningremment and facilities
for the students.

Argument by authority

Georgian President Mikheil Saakashvili visited theiversity and was
greatly impressed. He said: “The University offeigh quality education to
students. It was quite a big surprise for me.”

Causal Argument

Eighty-six per cent of AlIma Mater graduates find jbbs according to their
specialties.
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Practice Speech making
Before the presentation

The warming - up exercise ‘Body Machine’ will heypu awaken and
loosen the expressive parts of your body. Do thatbeat of the music.

The goal: To practice in moving different partslod body separately, than
in various combinations in order to physically esxgece, internalize and
perform your speech.

1. Start from your fingers. Move every joint on botands. Now, shake
your wrists. Turn them in circles. Next, bend yellvows. How many
ways can you move your forearms? Concentrate om gbaulders;
swing your arms in circles above your head. Now stod feel silence
and stillness. Feel your body at rest. Now gahenexercise. Work on
your neck. Let your neck stretch upward towarddbiding — up-up-up.
Slowly, let it fall smoothly forward, until the tipf your chin touches
your chest. Be careful not to force it.

Next slowly circle your head. Now concentrate omrytace. Exercise
your facial muscles. Bat your eyelashes; pretendhew a gigantic
piece of bubble gum; scrunch your face up. How ntdiffgrent masks
can you create with your face? Now let your fadaxie

Bend at your waist and at your knees. You have ibeca monkey, so
let yourself sway side to side. Straighten now, atahd on one leg,
taking care to keep your balance. Focus on yoerl&g; bend it at your
ankle; turn it at your ankle; let your toes wrigghow repeat this se-
guence using your other leg as the free leg. Binallith both feet on
the floor, use your legs together as the beatefihsic suggests.

2. Let's complicate the exercise a bit. Repeat thevalxequence, only
this time, after you start to move a body part, ‘detop. Keep your
body parts moving. Think of your body as a machiaang wound up,
it works until it is stopped.

Move your fingers.

Add your wrist, but keep your fingers moving.

Add your elbows; keep your fingers and wrists mgvin
Add your shoulders —really swing your arms.
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Stretch, stretch, s-t-r-e-t-c-h your neck.

Keep the other parts of your machine moving anartstp” your face.
Add your legs, one at a time.

Add your ankles. Are your fingers still moving?

Finally, add your toes to your body machine.

When your partner or a teacher claps his/her hawite, freeze in
whatever position you find yourself. At the commd&gad” start every-
thing moving again all at once. Be sure to listemetully to the
teacher’s signals.

While the presentation
While the speaker presents the topic the studistéslattentively and fill
out the feedback form given below.

After the presentation

A. The students and the teacher give the preserdéevaluation of their
presentation. Everybody tries to be positive, tdehd objective.

B. Everybody gives the feedback papers to thaksgyego consider com-
ments in future.

Get ready for the presentation

Prepare a speech on the following topics. You d@ose just one accord-
ing to your preference.

a. Eating animal meat is immoral.

b. Scientific experiments on animals are unjustifiable

c. Keeping a zoo in the city is immoral.

d. Hunting is immoral.
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PRESENTER’'S EVALUATION SHEET

Presenter:
Date:

Speaker Your Comments

Establishing Rapport
/The contact, understanding ar d
positive attitude between the
speaker and the audience/

Posture
|/ Standing position;
Holding the body, back, shoul
ders, head/

Eye contact
/Looking at everybody in the
audience/

Gestures
/use of hands/

Voice
/Vocal Emphasis/

The introduction
/Attention getter;
Statement of purpose;
Preview of main points/

The body

[Clear analysis of main points;
The vividness of the arguments
Relevant use of examples, fact ;,
statistics;

Clear transitions from one poin
to another/
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HOW TO FINISH A SPEECH

THE CONCLUSION

It is said that if you want to deliver a good spgeés your audience, you
should “tell them what you are going to tell, tlém all, and then tell them
what you have told them.” This statement is noyy@rhusing, but also con-
tains a great deal of truth. According to the adaié your speech needs an
introduction - that previews your audience yourc$jie purpose in speak-
ing. Next, your speech needs a body that proves goint. Finally, your
speech needs a conclusion in which you wrap up whathave said in a
neat communication package.

Just as it is important to make a good first imgi@s it is important to
make a solid final impression. Your final appeallegyour speech and chal-
lenges, inspires, or motivates your audience teiden the significance of
your topic. While some speakers may hold the itle#t,“you should always
leave them laughing,” this isn't necessarily triide tone and nature of
your speech should determine your final appeainat fmpression.

If you go back to the types of attention-getterscdssed earlier, you will
see some methods that can be effective for yoaf fines as well. For in-
stance, asking a question, making a starting seiengiving a quotation,
telling a story or making references can work fouyat the end of the
speech as well as at the beginning. You might atswsider ending the
speech the same way that you started it. In otleedsy if you begin your
speech with a question, you might end your spegdniswering this ques-
tion for your audience in a creative, insightfulnmar. Did you begin with a
guotation? Why not end up with a quotation that esak similar point? It is
up to you how you end your speech. But keep in ntiad the final state-
ment should fit the mood of the speech, makes sem$dring some finality
to your speech so that the audience realizes thahgve finished.

Remember:

“Great is the art of beginning, but greater is #re of ending.” (Henry
Longfellow)
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Here are the phrases which will help you finishgpeech:

Finally ...

Inthe end ...

All'in all...

As a result...

So, /Thus...

To sum up (what | have already mentioned)
So, to summarize...

In conclusion...

If | draw a conclusion...

Let me conclude...

I'd like to conclude my speech by...

I hope this talk has shown you some new ways of...
I hope | have convinced you that...

On the whole...

Therefore...

Taking all the evidence into account, ...
If we consider these points...

All things considered... etc.

Final advice
Make it clear when you are going to end
End on an upbeat note
Make it clear to the audience when they have tp!cla
Don't forget to thank the audience with these words
| want to express my gratitude...;
Thank you for your attention.
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REVIEW AND ENRICHMENT PRACTICE 4

Match vocabulary term on the left with the corréefinition on the right.

2

non-verbal message a. the distance in a conversation amoiig

body language
gesture
personal space
intimate distance
personal distance
social distance
public distance
tone
conversation
timing
eye contact
completion point

Review questions
1. Which is the most common communication?

2. What is the difference between ordinary spe@chrhetorical speech?

3. Why do we need to use arguments in our speech?

4. If we don’t organize the speech well what wlhlktreaction of the audi-
ence be?
5. Why is the effective beginning/end important?

6. Is the transition between one idea to anothécdlit? Why? What could
make it easier?

friends.

b. looking directly at your communica-
tion partner.

c. a verbal and nonverbal exchange.

d. the distance we keep between our-
selves and strangers.

e. style or manner of expression.

f. The distance for normal business ccn-
versation.

g. signal that the speaker is finished.

h. sense for when it is appropriate to
speak.

i. hand or arm movement.

j- the distance for personal confessions.
k. all the physical movements.

I. our “personal territory”

n. any means of communication other
than words.
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3

In order to build a strong speech you need to ¥ollbe steps. Can you ar-
range the given steps according to the importandetlze right sequence?

1. Select atopic

2. Practice your speech. Use a timer

3. Write an effective summary or conclusion
4. Rewrite, revise after some time

5. Research your topic, find proofs, examples
6. Brainstorm about it

7. Outline your ideas

8. Find strong arguments

9. Write the first draft

10. Write an effective introduction

4
Which of these values and principles are the mosimportant for your
presentation? Number them according to your opinion

Good command of language

Deep knowledge of the subject, topic

Confidence

Respect for the audience

Positive attitude

5

Here are three proverbs:

Actions speak louder than words;
Two heads are better than one;
A new broom sweeps clean.

You are supposed to work in groups of three. Eaobchooses one prov-
erb and makes a paragraph including a small pgvhgoé introduction, a
paragraph of the body, and a paragraph of conealusio

This task can be done as a home assignment.
You can choose any proverb or saying.
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6

Act out the situations and try to sound convincing

Persuade:

-Your parents to give you a larger monthly allowanc

-Your professor to let you into her English clasgen though the list is al-
ready full

-The dean (school director) to excuse you fromREerequirement.

-Your boss to give you a raise.

-Your girl/boyfriend that you are the most interegtperson in the class.
-Your younger brother that watching football on Bwetter than watching
cartoons.

-Teacher that you can make a good speech.

Don't forget!

The most important method of making speech effegtand persuasive is
delivery. You may have a great topic and strong gfand arguments,
but if you are not able to present it to the aud@nto the best of your abil-
ity - with a good organization, pleasant voice, ¢miled body language,
good eye contact you may not succeed.

7

Work in groups.

The teacher will give you newspapers.

The task can be performed in two ways:

1. Working on one and the same article;

2. Working on different articles. Choose either way.

Choose an article and find the arguments.

a. Find out to which categories these arguments b&long

b. How have they been developed?

c. How it does or does not respond to the norms afragmtation.
d. Shorten or interpret the article in your own way.

e. [Each group makes a presentation.

f.  Others discuss, compare and evaluate the work.

8

Paragraph practice

We have scrambled the order of the sentences in tHellowing para-
graph about argument. Try reading it first as you would ordinarily
read a paragraph.
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1. Maybe George was a pushover.

2. We could easily check out the relative strengthJefinne’s and
George’s arguments.

3. Maybe Jeanne was just very clever at concealindldles in her argu-
ment.

4. A good argument, in the sense of a good case rrarsd sip under close
analysis.

5. Who are the experts who test our arguments, and rhany of them
are needed to decide that an argument is strong?

6. Not necessarily.

7. If there were simple answers to such questionspliege education
would not require four years.

8. What makes a good argument — a good case?

9. If George and Jeanne have an argument (in the cttvese of the
word), and if Jeanne convinces George that shegl, rdoesn’t that
show that she presented the best argument — thedses?

10. Is it necessary to convince one party to acdeptather’s presented
case?

11. If all the experts in the study of arguments ccadglee on what makes
a good or bad one, our lives would be simple.

12. You may want to ask here a question that will capexgain and again
throughout your college career: whose analysisiishicfollow?

Why is the paragraph unreadable? Because the atungsfit.

Try to tie together those elements that you are ave closely connected —
for example between ‘analysis’ and ‘analysist\Ween ‘case’ and ‘case.’
Now try to put the questions in a clear order. Domodrry about whether
your order is the only possible one, but be praptwalefend your choices.

Then work with your partner, compare and discusdifferences.
There are difficult questions in nine and ten stepts. Discuss the ques-
tions with your partner.

9

Presentations Questionnaire

Which of these statements do you agree/disagrde Witk if you agree.

1. We make presentations in order to entertain, infompersuade the
audience.

2. Before making a presentation you should analyzeinterest, back-
grounds and needs of your audience.

3. You should memorize your presentation before giving
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You should practice making your presentation inzambe.

You should start speaking as soon as possible.

You should start speaking formally rather thaniinfally.

You should use big words to impress your audience.

You should use simple, short sentences.

You shouldn’t repeat yourself.

You should vary your voice.

You shouldn’t use charts or diagrams, as these digjract your
audience.

You shouldn’t worry about your body posture.

You should look at the individual members of theliance for a long
time while you speak.

. The concluding sentence is more important tharntneduction.
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10

Here is the conclusion of the speech about thectdaughing”. Can you
find what the introduction and the arguments were?

In conclusion, you have seen how laughter can rgakea more productive
and effective worker, a more sensitive friend aachify member, and even
a healthier person. | think that, after hearing taaghter can actually help
us overcome serious illness and help terminallpalients live two to four
years longer, we should all start to smile. Theagthing about laughter is
that it takes no special talent, except a willirgme see the humour both in
ourselves and our environment. Let's establish amaihtain a “laughing
attitude.” We can all do it- and it costs nothingherefore, the words that
you heard at the beginning of this speech, “Leindesbe your umbrella,”
might sound like good advice. So go ahead and laidghefully, the world
will laugh with you!

Answer the questions:

o To which category does this speech belong?

0 You haven't heard the introduction and the body,thtough the con-
clusion can you determine the major point of theegih?

o0 What could the layout of the speech be?

o Can you identify the arguments?

Exercise 11

Prepare the topic about laughing

a. You can use the aforesaid arguments
b. You can think of your own arguments
c. Design the speech in your own way
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PRESENTER’'S EVALUATION SHEET

Presenter:
Date:

Speaker
Establishing Rapport

/The contact, understanding and pos -
tive attitude between the speaker an |
the audience/

Posture
/| Standing position;
Holding the body, back, shoulders,
head/

Eye contact
/Looking at each person in the audien :e/

Gestures
/use of hands/

Voice
/Vocal Emphasis/

The introduction
/Attention getter;
Statement of purpose;
Preview of main points/

The body

[Clear analysis of main points;

The vividness of the arguments;
Relevant use of examples, facts, stati -
tics;

Clear transitions from one point to
another/

The Conclusion
/Summary of main points; Reminder o
the purpose; Final statement/

Comments:

Your Comments
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SPEECH DELIVERY

Chapter outline:
In this chapter you will learn:
The importance of speech delivery
Different kinds of non -verbal communication
Five standards of good delivery
How to Practice in vocal expression, gesturesceygact.

A very important aspect of speech making is delivéfacial expression, gesture,
and body movement are used to communicate wittaglki@énce. A good speaker or
orator is someone who uses logic well and can ttaeywoice by modulating pitch
and volume. Orators also manage the speed at lnéghtalk. They use pauses and
silences for dramatic effect. You may have a larilticase, but no one will be con-
vinced if you don’t use your voice effectively aifigou don’t sound persuasive.

There is no one model that the speakers shouly stodi try to copy. Delivery style
is a reflection of personal strengths, both physical mental. Some speakers have
naturally mellifluous voices; some don’t. Some $ges are strong at hand gestures
in everyday conversation other speakers are mopadsive. Some speakers are
witty and some speakers are earnest. A succedsfalis one that capitalizes on
personal strengths, whatever they are. It's naaeable if you try to copy someone
else’s style. As simple as it sounds, you musydaself. Listeners will respond
better to style that is honest and authentic rethar forced and artificial.

However, there are some standards to which all anistre.

Thefirst and the most important standard is clarity- toakpaearly so that you are
understood.The secondis the control of speed — don't talk fast, otheeviyou
won't be understood, and pause for breath oncewfie. Such pauses help you
relax and collect your thoughts before saying tévet mvord.

Thethird standard is to speak loudly enough to be heard.

Thefourth standard is emphasis on variety of expressiothelfspeech is delivered
without variety in a quiet monotone, big points dittle points become undistin-
guishable.

Thefifth standard is the use of gestures and movement. We mar hands, we
shake our heads, and we change the way we argsittistanding. But we usually
don't think about our gestures as we are makingnthéeNhen the speaker starts
thinking about gestures, they usually become aidifiand uncomfortable. The point
of using gestures is to reinforce or emphasize whaeing told. Speakers should
avoid playing with their hair, pulling on their lals and putting their hands in their
pockets. Nor is it good to play with pens and pap&he speakers should do what
they can to let the gestures happen naturally.
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VOICE SHOWS YOUR PERSONALITY

What you should know about vocal production:

In this unit you will be able to:

- Differentiate vocal messages from verbal and ndmlenessages.
List the steps in the vocal production process.
Practice production in good vocal resonators (pitate, volume, ar-
ticulation)
Analyze articulation process in order to make ngggschanges to
improve diction.
Practice in making your voice effective

When you start speaking you utter the words. Tladityuof your voice can
say a lot about you. A soft voice can send a ndralanessage that you are
kind. A friendly voice can “tell” your listeners d@h you like them. An en-
thusiastic voice “says” that you are a positivespar On the other hand a
loud voice can identify you as dominating. An alirupice can “say” that
you are rude. In other words, just by the sounglonir voice - independent
of the words you speak — you can draw a picturgoaf for your listener.
Effective speakers use their voices to attract fi@eners to their messages
and make communication successful. With your vgime are surely adding
lots of personal information about yourself-yournfidence, your self-
image, your emotional state, your relationship wifth topic and towards
the listener.

For speakers the vocal process is a powerful solirée specifically our
breathing system that provides the power for vgiaauction. The breath-
ing system consists of the lungs, the rib cageadinthe associated muscles.
Let's examine how all this works. There are sonteeptocal organs in-
volved, but we will examine the lungs and the diagm.

First of all, there are the lungs. From the lungs,get the air necessary to
produce sound. However, the lungs have no musthey, are just two
sacks, like balloons, waiting to be filled with .aiWe fill them when we
breathe in. The muscles of the chest can helpignfitting process, but the
real power source for breathing is the diaphragm.

The diaphragm is a muscle that separates the frioestabdominal area. It
reaches from the front of the rib cage to the spreathing from the dia-
phragms, not from the throat produces an effeatbiee and helps produce
a resonant voice, or a full rich voice that is lyaseard and pleasant to the

60



ear. There is a small exercise how to check yolifsghu are good breather
or chest breather. Lie down on the floor and puhlwd your hands on the
diaphragm touching the fingertips. If you are bhézd correctly, the finger-
tips will part at each breath. If they don’t, yowe aot using your diaphragm
correctly.

Voice has specific features. They are:

Rate- is the speed at which we speak. The averageofatpeech is about
120 to 150 words per minute, but the rate can aacprding to the particu-
lar situation. When people speak too fast the auedieloesn’t have time to
understand fully what is being said. The words difficult to understand,

the meaning is unclear. Very often when peoplelspapidly, they run out

of breath, start to swallow very often and sweawhtan we avoid speak-
ing fast?

Exercise

Practice repeating first the short sentences, dtemall text.

Take a deep breath, give each word its due, spistikally and with feel-
ing. Speak slowly enough, vary your rate sometirhisten to your voice.

Pitch. Think about the musical scale played on a pianamn& end is a high

note, and at the other is a low note. Of courseethee many notes in be-
tween. Rate and pitch work hand in hand. We ush iy giving a particu-

lar word more emphases, to make the audience atlvatesome of your

words are more important than others.

Exercise
Repeat the following sentence, each time emphasa&itifferent word for a
different effect.

| think that you are the best

| think that you are the best

| think thatyou are the best

| think that youare the best

| think that you ar¢he best

Volume. If you whisper no one will hear you. People domdnt to hear

your words shouted at them either. You must learcontrol your speaking
volume in order to be heard and understood.
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Exercise

Start saying a sentence (first, then a small tex8 whisper and little by
little make your voice louder, until you really @it and think that it is your
volume. The volume in the speech is never monoten¥ou can raise or
lower it accordance to emotion.

Articulation

In the musical My Fair Lady, Professor Higgins wedkto turn Eliza
Doolittle into a lady. He tried to rid her accent baving her repeat such
classical lines as “The rain in Spain falls maialy the plain.” She was to
speak slowly, clearly, distinctly, making sure tmmounce the long “a”
sound in the words rain and Spain. Articulationippeans often occur when
people talk very fast. The American actor James Jeares has a deep voice
and superb articulation. You can clearly hear ewstiable of every word
he says in his plays or movies. Can you imagin¢ dksaa child he stam-
mered so badly that he was forced to write notdsgdriends and teachers
if he wanted to communicate? How did he overcomsesheaking problem?
He went through speech therapy. He also joined@dctmeech and debate
classes. In other words he actively worked on hifasel made his articula-
tion the best that it could be.

Pronunciation refers to saying the sounds of a word properly streksing
the correct syllable. Nothing can destroy your spemore quickly than a
mispronounced word. If you are not sure consultdictionary or listen to
intelligent people.
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VOICE PRODUCTION EXERCISES
1
A.
Practice tongue twisters on good articulation amhpnciation:
Peter Piper picked a peck of pickled pepper.
A peck of pickled pepper Peter Piper picked
If Peter Piper picked a peck of pickled pepper,
Where's the peck of pickled pepper Peter Piperquék

B.

Betta Botta bought some bultter.

“But” she said, “this butter’s bitter,

but a bit of better butter,

will make my batter better.

So she bought a bit of butter,

better than the bitter butter,

and it made her batter better.

So it’s better Betta Botta bought a bit of bettettér.

C.
She sells seashells on the sea shore. The shelkelis are sea shore shells
I'm sure.

D.

Whether the weather be fine or
Whether the weather be not
Whether the weather be hot or
Whether the weather be cold,
We'll weather the weather
Whatever the weather,
Whether we like it or not.

2
Take one sentence and pronounce as monotonouplysatble, but clearly
and distinctly.

3

Stress makes difference

Determine that sometimes in the sentence there ifixad place for the
stress. Stress can be placed on any word and ifieokkhe stress place-
ment can change the meaning of the sentence.
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Instructions:
Sit in a circle.
Each of you one by one say one and the same serttenavith differ-
ent stress.

E.g. | didn't say that.

| didn't say that!

| idn't say that!
I did ot say that!
| didn't saythat!

| didn't say hat!

Give feedback on the activity.
What emotional shading occurred in each sentencehbpging the stress
location?

4
What is your pitch? How high and how low can yoaalf®? Say the line
“This is the range that | wish to use in my spegKirstart out near the mid-
dle of your vocal range and go down, note by natedn a musical scale),
until you reach the bottom of your pitch rate. N@peat the process to find
the top of your range. Remember that your pitcrukhanclude notes that
you would use in speaking. Never use an artifigiblgh voice.

5

For one minute under the teacher’s instructioneclpsur eyes, put your
hands on their laps, pay attention only to youemwoice and exclude out-
side voices. After a minute the teacher counts Wwao#s from ten to one
and asks the students to open the eyes. Turn togdghbour and share the
feelings you experienced over that minute.

The same exercise can be done with the descripfitre outside noises
you can hear.

6

Deeply inhale and exhale several times. The intmslagoes through the
nose and the abdominal cavity is filled with aimvihg inhaled the maxi-
mum quantity of air in this way, we start exhalivghile exhaling we in-

creasingly pronounce /sss.../ until we run out ofalrethe abdomen being
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pulled into its initial position. Repeat severahéis. This exercise allows
you to practise oratorical, abdominal breathing.

7

Sometimes we are surprised to hear our own vo@®@pimes we are even
shocked when we hear a recording of our own vdibés exercise gives us
a better notion of how we sound to others. Put yalms behind your ears,
pushing them slightly forward. Inhale increasinglyd pronounce /aaa.../,
until you run out of breath, inhale briefly and eep the exercise. The aim
of the exercise is to hear better, i.e. to strezwtie impression of hearing
and bring it close to how others hear you.
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EYES SHOW YOUR PERSONALITY

What you should know about eye contact:

In this unit you will be able to:
Understand the importance of eye contact
Make the necessary adjustments while delivery
Practice how to make a meaningful eye contact.

“A picture is worth a thousand words.” Your faceil@tyou are speaking is
that picture. An effective delivery depends on yability to look at the

people in your audience and make meaningful ey¢éacomvith them. It is

primarily through your eyes that the people in yaudience will judge you:
your honesty, messages, concerns, and sincerigycipytact allows you to
see how they are reacting to what you are sayimg.tAey nodding and
smiling? Are they confused? Do they appear irriat&ou need to pay at-
tention to feedback so that you can make the napessljustments. For
instance, you might see that people in the badkefoom are straining to
hear you. This should direct you to move closeth&m or to raise your
volume level. You might notice that some peoplewari@kling their brows

as if they don't totally understand your point. (stnd explain.

Look at each person for a number of seconds befongng on to a differ-
ent person in the audience.

Your intent is to make a positive impression onryaudience and make the
people in your audience realize that you are isterkin each and every one
of them.

Remember, you are not looking at each person, girbptause you are

supposed to. You are offering sustained eye cobixause you care about
what each member of your audience thinks.
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EYES ARE MIRRORS OF THE SOUL

1

How well you can interpret these nonverbal messages

The action in the left-hand column matches withrttessage in the right-
hand column. Invent a situation in which each egpeement will
correspondingly accompany.

Eye movement Nonbat message
Looking directly at someone authorityeir@st, sincerity
Staring or glaring at someone impatieacger, hostility

Staring and tightening your jaw hostility gan, aggression, “throwing
daggers at someone”

Shifting one’s eyes away insecyginterest, dishonesty, fear,
avoiding direct contact
Looking directly at strangers a threasstility, aggression

from a close distance

Opening eyes wide surprieppiness

Blinking eyes rapidly surprisksbelief

Rolling the eyes geamtion, irritation
2

Find a paragraph in print and deliver it in frofitaomirror. Keep a list of
what your eyes do as you deliver the various pafrthe paragraph. Bring
the results for the class discussion. Commentaascbn the lists, and make
suggestions. Then each person should deliver hipAragraph, implement-
ing the offers and suggestions the group has affere

3

Make a list of five emotions (according to your ferences: e.g. fear, joy,
sorrow, etc.) that you can convey. Form groups sewlif the group mem-
bers can guess the emotions based on your fagied€sions you convey.
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4
Match the letters with the numbers:

1. Not using emphasis and valya. eye contact
ing pitch and rate results 1
this kind of speech

2 Loudness or softness of tid. monotone
voice

3. Visual communication witli c. volume
the audience

4. A speech you deliver prima-d. memorized
ily orally, without notes

5
Supply the answer
1. The speed at which you speak is known as your spgak--------------

2. The highs and lows, the notes that your voice Wh#e you speak is
known as your speaking

3. Presidents often use the method of delivery to
make sure they don’t err on the content.
4. The method of speaking that is referred to as febearsed” is ---------

5. When you actually take steps in a speech preseniatbu are using----

6. The distinctness of your words show that you havedg----------------
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BODY LANGUAGE

GESTURES

In this unit you will:
Understand that gestures should be natural
Differentiate gesture from posture
Learn some tips how to control your hands and gestu

Nonverbal messages are a vital part of face-to-faremunication. If you
want to make your verbal message more dynamic, yoige, face and
body must work together. When a good speaker daripeak, the move-
ment, the gestures, and words work together hawnshi and make the
speech smooth and easy to understand.

Gestures are actions in which the body or parthe@body move to express
an idea or emotion. Let's see how the gestureserédadelivery. Gestures
should be natural and fit what you are saying. Gestshould not be artifi-
cial. If you want to know how to gesture effectiwethen watch people
when they talk. Watch what the shoulders do wherhtinds are in motion.

Body gestures are often associated with the armdshands, the shoulders
and the head. Hand gestures are probably the geghat concern speakers
most. “What shall | do with my hands while speakithigs a common ques-

tion.

If you are holding a notepad or note cards in yoands, you may hold
them in one hand or with both hands. Either wayyrywtes should be com-
fortably held at your waist and they should notabéistraction. When you
make gestures with your hands, remember that theswres aren’t sup-
posed to be the centre of attention. They are sqibto supplement your
content. Here are some tips that can help you becmwre comfortable
with your hands.

1. Learn your Gesture Zone It is important that yoweliep a sense of
control with your hands. One method that will hgtpu control your
hands is to learn your gesture zone. The gesture ®an imaginary
box in front of you, similar to a television screfio find your gesture
zone, start by placing your arms in front of yothmtour palms up and
your elbows fairly close to your body. Your arm®ughl be near waist
level. Now draw the bottom of the gesture zone loyimg your hands
together. Repeat this to get a feel for how yourdsacan move near

69



your waist and be effective. Next, put your handskbin the original
position - arms in front of you with both palms ifeg up (don't get
your arms too far apart) Turn your hands so that yalms are at right
angles to the floor (parallel to your body). Mowveuy hands up and
down, but be sure never to go higher than your Isleoarea. (From the
audience’s point of view, if you gestured highearththe shoulder area,
your face would be partially covered by your gessurThis should
never happen.) You are now drawing the sides ofydsture zone. Fi-
nally, after you have found the sides of your gestone, draw in the
top by repeating the procedure you used to findbtbi®om, only now
turn your palms down so that they are facing therfl

2. Now draw your entire gesture zone. Do it again.idédohow your box
ranges from your waist to just below your shouldBrsctice gesturing
inside this imaginary zone. Certain gestures vall for you to gesture
outside of the zone, but don't get fancy until yamow what you're do-
ing. The idea is to keep the audience focused am face. Learn to
“lift and lay” your hands.

3. When you “lift and lay” your hands you lift yourras and hands so
that they move comfortably up and out, and thenylayr hands at the
end of the gesture as if you were laying them oimaaginary ledge or
table. Of course, this takes place in the gestoreezThe drill work
may be monotonous, you may feel uncomfortable fmiagt gestures,
but these techniques give a sense of control araditfi to your ges-
tures.

In addition to gestures, the face is also richammunicative potential. Fa-
cial expression can help you indicate the impaohugou that certain feel-
ings or experiences might have. Truly remarkabkdities of the human
face are, if used effectively, its mobility and ésisticity.

Things to avoid

Don't bury your head in your notes or look over tieads of the audience.
Avoid stroking your face, touching your throat,mouth.

Don't clench your fists

Don’t touch any part of your body, because it dists listeners from your
real message.

Fixing your tie, playing with your jewellery, oruffing your hair, pulling
your earlobes, stroking your chin, covering youruthg pursing your lips,
etc. are not advisable.
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Body language
Here are body-language signals that can set adbm@rmth and under-
standing and make delivery softer, gentler, I¢iffs s

SOFTEN

“S” stands for “Smile”

“O” be ordinary

“F" be friendly

“T” be true

“E” for “Eye-contact”

“N” for “Nod” (affirming that you listen and undetend their reactions)

Read the story

The Ultimate Gesture
(Adapted from Roger E. Axtell)

If you feel bewildered by the seemingly infinitemiber of gestures used
around the world remember the “ultimate gestureséarchers call it that
because it carries more positive characteristias #ny other single gesture.
First, this “ultimate gesture” is known everywhanghe world. It is abso-
lutely universal.

Second, it is rarely, if ever, misunderstood. Ptireitribes and world lead-
ers alike know this gesture. They — like you, nalitaecognize it in others
and use it themselves.

Third, scientists believe this particular gestigieases chemicals called
endorphins into your system, creating the feelifignitdd euphoria.

Fourth, as you travel around the world, this gestaay help you slip out of
the prickliest situation.

What is this singular signal, this miracle, thiargiof all gestures? It is quite
simply, the smile.

Question

What other universal gestures or expression carsyggest?
Present your speech.
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The Posture

Posture refers to the position of the body when g@ustill. Gestures, how-
ever, refer to the body in motion.

The posture probably serves to reinforce the fgejvu choose to portray.
Posture may be defined as the alignment of youy Ipadgts. The way you
stand or sit helps to reveal to the audience artiena or physical state of
being. Body posture communicates everything fromteatment and confi-
dence to worry and discouragement. Remember, ythaad definition to
your performance as an interpreter simply by thenesof your posture.

Your posture is a habitual behaviour that you learmdolescence. It's a
habit no one thinks much about, but it is of giegiortance for your image.
If you stand slightly stoop-shouldered, you give timpression that you are
carrying the weight of the world. Erect posture gegjs you're confident
and also enables you to make good eye contact.
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Does any of this posture remind you of anyone?
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Read the text
Body language

Did you know that 93 per cent of our communicatieith others is non-

verbal? What we actually say makes up only severcget of the picture!

That's what US scientist Ray Birdwhilstell foundtowhen he began to
study body language back in 1950s. He filmed cwat@ns and then
played them back in slow motion to examine gestuergressions and pos-
ture. When he noticed the same movements happeagaig and again, he
realized that the body could talk too!

We use our bodies to send messages all the timendi¥énstead of saying
“Yes”, shrug shoulders to mean “I don’t know”, @ige our eyebrows to
show surprise. But even when we don’t want othepfeto know how
we're feeling, our body language can give us avtsydifficult to find out
what someone is really thinking — and they won'¢mknow it! The way
we sit or stand, the expression on our face caeatefar more than words.
But many of us miss these important signals, becawesdon’t know what
to look out for. Here are some useful tips!

How can you tell if a friend is fibbing to you? T often start blushing.

They're embarrassed because they know they're elling the truth.

They'll probably look away while they're talking agell. That's because
our eyes can reveal what we're thinking, even ifraveaying the opposite.
Boys tend to look at the ground when they're lyindpile girls look at the
ceiling. If they put a hand over their mouth, &isother signal they're lying.
It's as if they're trying to cover up the lie.

Imagine you're asking your teacher for a few moeysto finish your

homework. As you talk, she starts rubbing her €his is a signal that she
doesn’t want to hear what you're saying — so foigeRemember putting

both hands over your ears as a child to block autryparents’ words?
Someone who folds their arms tightly across the@st is sending a similar
signal. We use folded arms as a defensive bawmiprdtect ourselves when
we feel nervous or think someone is criticizing 8s, if you're making a

point in a discussion, and the others fold theingryou’d better give up!

They are shutting your ideas out and you won't dace them-even if they
say they agree with you.

Have you begun to understand how body languagesiddow you can use
it to your own advantage. Follow these tips. Lo@ople in the eye —it
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shows you're sincere. When they're talking, ledighsly towards them and
tilt your head to one side. This gives the messéigeinterested and I'm
paying attention.” Imitate their gestures. If thesoss their legs, do the
same. But be careful! Don’t be too obvious or thethink you're making
fun of them.

Even though body language is common to everyomeethre still cultural
differences. To avoid communication problems, &'good idea to learn
these if you want to travel abroad and make friewidl people from an-
other culture.

Exercises

1

Read the text again and decide if the followingesteents are true or false?

Underline the parts of the text that help you decid

1. Most of our thoughts and feelings are communicétealigh words.

2. It's easy to hide our true feelings from others.

3. If someone looks away from you during a conversattbey could be
lying.

4. Our body language may contradict what we actualiyaut loud.

5. If you want to gain someone’s trust, don’t copy bisher body lan-
guage.

6. Every culture uses body language.

2

Compare your answers to ex. 1. Use these cluesuifhave different an-

swers. Clues:

1. What does non-verbal mean?

2. What does “to give someone away” mean?

3. This text lists three ways of checking if someaelling a lie. What is
the second one?

4. Loot at the last paragraph. It gives you tips ow o use body lan-
guage to your advantage. Do you agree?

5. What does “common to everyone” mean?

3

Although body language is used worldwide, it is aatniversal language.
For example, nodding your head up and down meassiyiess you live in
Bulgaria, Turkey, and Iran where it means justdhposite. In Britain, peo-
ple who know each other stand about one meter aa talking. Friends
say “hi” when they meet, but don’t normally shakentis or kiss.

Compare some of these body language customshagie tof your country.
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REVIEW AND ENRICHMENT PRACTICE 5

Researchers have identified the following figures:

The face is capable of 250,000 different expression

Humans produce up to 5.000 different gestures &0¢D0V0 different physi-
cal signs, 5,000 separate hand gestures, 1,008 &frqabstures.

Loo

Exe
1

king back

The air that you need for speaking fills your luagsl advances to your
mouth cavity. This air then provides you with thewer needed for
adequate speaking volume, or the loudness or safiofeyour voice.
Simply having the air to speak isn’t enough. Youstepeak at a com-
fortable rate, or speed, with a pleasant pitcheaongrange of notes.
Good speakers vary their pitch and rate often widagpeaking in a
monotone and to add life to their words.

Good speakers also know when to use emphasis. Eisghdhe stress
that you give certain words that you wish to draigration to.

In addition you must know how to pronounce all @nards clearly and
correctly.

You should always keep in mind the distance betwgmanand your
audience. Nevertheless try to feel comfortable madte the audience
comfortable too.

Facial expression may be the most important paybaf oral commu-
nication. When you nonverbally involve your facette delivery, the
audience can see how you really feel about the rragtgourself and
them.

The eyes are crucial for the effective delivery.uYmust sustain eye
contact with each audience member long enough tkertteem feel a
part of your speech and trust you and what you say.

Overall, the best speakers use the elements offectiee delivery to-
gether. All aspects of the voice, the body, andlee work in concert.

rcises

Voice production

Tim

e -5 min.

Objective- Become aware of the versatility of Wieéce which can be
coloured by musicality and emotion;
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How the proper use of voice can improve commurocati
Material —The alphabet

Instructions:
Everybody move to the front of the class.
Stand in two rows facing each other
Work in pairs.
Recite the alphabet, each person in turn sayingletter at a time in
different pitch of the voice.

For example one of you choose a pitch you wantsaydA, the other says
B in different pitch and go on until you say theoMhalphabet.
Vary the pitch each time you say a letter. Worlnfreery low to very
high pitch randomly. Push your voice into highed dower ranges of
pitch and listen to the sound.
Don't forget to take turns. It will be funny to hrestrange sounds.

Variation 1
Carry on the same exercise as above, but thiskeap the same pitch,
but vary the volume. Range from a whisper to a shou

Variation 2
Engage in a standing ‘conversation’ with a partreng only the letters
of the alphabet and vary the pitch and volume afrymice to express
emotion.

Variation 3
Work with a partner.
Each says the spelling of any word in a singington
The other has to guess the meaning and offer nesd w
(preferably logically connected)

2

Read any passage (about three sentences) fromoakytd a partner and
sing the verbs. This introduces a certain musicatito your voice. It may
sound bizarre at first, but you should go on ubfieels natural and enjoy-
able. Your partner will do the same. Go on untiliyaoth feel that the dia-
logue works.
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3

How well can you interpret these nonverbal messages

The actions in the left-hand column match with thessages in the right-
hand column. You have to invent the situation ahchges and accompany
each with a corresponding foot movement.

1. Slapping your forehead “I'aa angry.”
with the palm of your hand

2. Wrinkling your forehead b férgot something.”
and frowning

3. Tapping your fingers on a lm“getting impatient.”
desk or table.

4. Slamming a book down on d. ‘ohtt understand.”
the desk or table.

5.  Wrinkling your nose. . 'Edon't like that.”

Exercise 4

Speech vocabulary
Give the definitions to the given words

Vocal process -
Delivery -
Articulation-

Pitch -

Rate -

Volume-

Eye contact-
Facial expression -

5

How well can you interpret these nonverbal messages

The actions in the left-hand column match with thessages in the right-
hand column. You have to invent the situation ahchges and accompany
each with a corresponding foot movement.
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Foot movement

Foot movement Nonverbal message
Shuffling your feet insecurity, discomfort, embarrass -
ment

Crossing and re-crossing your ~ discomfort, edginess
legs

Shifting weight from one leg to = discomfort, embarrassment
another while standing

Striding quickly into the room anger, purposefulness

Walking easily and slowly self confidence

6

Talk about

a. Which to you is greater value in a speech, conterntelivery? Be spe-
cific.

b. Robert Frost once said. “Half the world is composéceople who
have something to say and can't, and the otherviladf have nothing
to say, and keep on saying it.”

What does this quotation mean? How does it apphotiticians?
Media figures? Educators? Patents? You?

c. Nineteen century Irish politician Daniel O'@®ll said, “A good
speech is a good thing, but the verdidhésthing.” (This means that
the audience has to determine whether ywe Halivered a good
speech or not). Do you agree with this idegglain.

7

Watch an extract from a film or video with the sdurif, and try to guess
what is being expressed from body language alohenTplay the film or
tape again with the volume up. How well did youwvdth your guesses.

Reverse this procedure so that you listen but ddooé. How much do you
feel you lose by relying only on verbal messages?

8

Guess the speech.

During a few minutes of a dramatic show or a marigelevision or video,
turn off the sound and watch the faces of the actthat are the clues in
the movements, gestures, and facial expressionslgad you to believe
certain ideas or emotions are being expressed®oTagscribe exactly what
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happens in the scene. Then turn up the sound anil geu accurately un-
derstood what was happening in the scene.

Observe and record the answers in the form.

Name of the show

Brief summary of what happened before the soundtwagd off.

Now write brief summary of what you think happened.

Now listen to the tape with the sound.

Were you right?

(Answers will vary)

9

Team up with a partner to present a speech. Wiiéeprson speaks, the
other (standing alongside) will use gestures, esgioms, and body move-
ments to illustrate the speech. The person whalking should keep a neu-
tral expression and use no gestures.

Feedback

What conclusion can you draw about the value ofvadmal communica-
tion?

How important is nonverbal communication in everydiée/in school/at
work?
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Fun Debate
“Body language should become the
official language of the state”
Here is a fun speech made by debaters in the htterral Debate Forum in
Bulgaria.

Definitions:

Body language- non-verbal language

Official language —language that is used by alpteof the state
State —government, which accommodates all bodies

Criterion:

Body language is beneficial for the stability angbgperity of the state.
Since 32 mixed teams can’'t come to conclusion otkttanguage is the
most suitable for the minorities and majorities,r anixed team from
Moldova, Lithuania and Romania propose anotherluésa, which is

completely different from the camp resolution. Bddyguage is a universal
means of collaboration, integration and diversity.

So, our first contention is:

I.  Body language should become the official lzage of the state since it

meets the needs of the whole society and lead#egration, diversity and

unity. Is there anything better than unity? Thenarss “no”.

II. Our second contention is — through body languagnority language
groups can easily grow into majorities without gmgblems and with-
out any cost to the state. The state does not tte@t/est money; it
doesn’t even have to force people to integrate. filoeess goes for-
ward on its own and the state only needs to sumattinspire the mi-
norities for good and positive results.

[ll. Our third and most important contention isateld to the prosperity of
the state when official language is body languadgelies and gentle-
men, let’'s look at what happens in real life. Whaiw bodies meet
there is no need to use any other language other bdy language.
For example —two bodies create another body arsddbnewly born
bodies make a large consolidated state with siniiisrests and the
same body language. Our resolution doesn’t need arss-
examination in this particular case. The one aerdotly thing we need
is a negative team, which will dare to refute theotution. It's up to
the judges to announce the results this body laggyukebate. Thank
you.
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Think about

Would it be better if all cultures had the same yb&ahguage? Why and
why not?

Prepare a speech on the same topic. Use as muaiuhasyou can.

If you are asked the questions remember:

Answer the questions directly

Think before you think

Stick to the issue

Be calm

Be direct

Look at the audience in the eyes

Be cordial with your opponent and audience members.

Remember the vital role of the audience: to resmegtport, and applaud

one another. Do peer evaluation, at first inforr@kr written.
Be positive and tactful.
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PRESENTER’'S EVALUATION SHEET

Presenter:
Date:

Speaker Your Comments

Establishing Rapport
/The contact, understanding and pos -
tive attitude between the speaker an i
the audience/

Posture
/| Standing position;
Holding the body, back, shoulders,
head/

Eye contact
/Looking at each person in the audien e/

Gestures
/use of hands/

Voice
/Vocal Emphasis/

The introduction
/Attention getter;
Statement of purpose;
Preview of main points/

The body

[Clear analysis of main points;

The vividness of the arguments;
Relevant use of examples, facts, stati -
tics;

Clear transitions from one point to
another/

The Conclusion
/Summary of main points; Reminder o
the purpose; Final statement/

General Comments
Use of questions/Handling questions/Use of visigd/bse of logic.
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AS A RECEIVER WHAT YOU SHOULD KNOW

The chapter outline
In this chapter you will learn:
- How to be an active listener
To differentiate between hearing and listening.
Five styles of listening
How to find fallacies in argumentation.
How to improve listening skills.

“Nature has given us one tongue, but two ears,wleatnay hear twice as
much as we speak” wrote the Greek philosopher Efpist Listening is the
process of understanding what was meant; not sirephsing what was
said. People need to consider the primary reasorsfening. They are:
- Listening for information.

Listening to analyze, recognize, or discriminate.

Listening to judge, evaluate, or criticize.

Listening for relaxation, enjoyment and inspiration

We have different listening styles for differentcasions. How successful
we are as listeners may depend on choosing thelisténing style for the
situation. Perhaps the most basic listening styk@ppreciation listening.
We listen appreciatively when we enjoy music, a’sisong, or the murmur
of a brook. When we want to single out one paréicslound from a noisy
environment we neediscriminative listening. You discriminate, for ex-
ample, when you listen for a friend’s voice in @wded room. The third
style of listening iscomprehensive listening when we want to understand
something, for example the idea, the instructidirgctions, etc. The fourth
style istherapeutic listening that is practiced by counsellors, psychiatrists,
good friends - which encourages people to talkyredhout fear or embar-
rassment. The fifth style of listening gsitical listening. Critical listeners
are the most active of all listeners, because #neyworking hard to evalu-
ate what they hear and decide if another persoeSsage is logical, worth-
while, or has value. While listening critically tiing and thinking are al-
most synonymous. Here is a pneumonic device thghtnfielp you remem-
ber these suggestions

Even Shakespeare, whose words have been heardlimnsnall over the

globe, regretted poor listening: “it is the diseaf@ot listening, the malady
of not marking, that | am troubled withal.” Lisiag is difficult.
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Because we spend so little time working on it. Moisthe communication
instruction we get in school is geared toward negddespite the fact that
we listen three times as much as we read. Condgjows seem to pay
more attention to what reaches our eyes than ta rghahes our ears.

Basically, listening is the process of understagdivhat was meant, not
simply sensing what was said. Listening takes eff8y contrast, hearing is
simply an automatic reaction of the senses andomergystem. | can hear
you talking, but | don't like or trust you, | maynlisten to what you say.
Listening is a voluntary act in which we use ough@r mental processes.
Hearing is easy for most of us; Listening is hayddll of us. You have to
want to listen.

Why is listening difficult?

Among the biggest hurdles to good listening is euynan desire to speak.
Why aren’t we better listeners? Because most ofithe when someone is
speaking to us, we're thinking of what we want &y :iext, not listening

attentively. We prefer speaking to listening. Gdistener must learn to let
go off their egos. Train yourself not to worry abevhat you want to say
until the other person has finished talking.

Sometimes we try to guess what we think someotiesay next. This is
poor habit — first, because guessing ahead witratis you from what the
person really says, and second, because you'rly likeshape what you do
hear to fit what you expect. In other words youl wihly hear what you
want to hear.

Usually a person who is listening nods, blinks amakes sound of agree-
ment that mirrors the speaker’s actions.

Ears

E —Stands for explore. Think ahead of the speaker.

A —Stands for analyse. Consider carefully what is dpedaid. Look at it
from several angles.

R - Stands for review. Take advantages of your sfistening time to re-
trace the speaker’s steps.

S- Stands for search. Be alert for hidden meanings.

To improve listening skills you need to determimefities by considering:

Why am | here? What is the purpose of the eveats Involved in?
How much do | already know about the topic beirsgdssed?
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How useful will the information be for me and hoancl use the in-
formation?

What notes to take

Being polite during the communication.

When we don’'t understand what the speaker is sayiagsk the ques-
tion(s) for explanation:

Would you please clarify that/this statement?

Would you say/repeat that again?

| don’'t understand what you mean. Could you expiaiplease?
Excuse me, but could you be more specific?

Do you mean...

When we understand but want to double-check, waldtoy to para-
phrase like this:

What | hear you saying is...

Correct me if | am wrong, but...

In other words, your view is...

What you have said so far is...

Your key ideas as | understand it/are...

Recapping what you have been saying...
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REVIEW AND ENRICHMENT PRACTICE 6

Exercises

1

Answer the questions and discuss if necessary:

1.

2
3.
4,
5

No

10.

2

What role does listening play in our everyday I¥es

What is the difference between hearing and lisighi

What are the five basic listening styles?

Is listening difficult? Why?

Is there any difference between the speech of aandra woman? Can
you describe some differences between the convemsatstyles of
men and woman?

Make a list of good/bad listening skills and habits

What should the listening strategy be when you $eing interest in
what the speakers says?

Write about the teacher whose lectures/talks yod/found the most
interesting and easiest to understand. Explain vietiniques that
teacher uses/used to be successful.

Researchers says we spend 60% of every schoolistapihg, why
aren't we learning more? Researchers say we ligtétie willingly to
those who have status (celebrities, for example)seé with seniority
(parents and teachers, perhaps), those who camnaetising for us, and
members of opposite sex. Are there other categofipsople to whom
you listen attentively?

Do you agree/disagree with these sayings:

“Silence is golden”. Justify your opinion.

“The spoken word is more persuasive that the writterd”. Explain
why.

“Women are better listeners than men: (or vicealers

“We only hear what we want to hear” (The old saying

“It's not what we say, but what we don'’t say thatiots”.

Listen to your friend. Who will speak about:

A.
B.
C.

His/Her leisure time
The best technological achievement.
Favourite music video
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Guided questions for the listeners:

While listening ask yourself:

Are you easily distracted? Are you daydreaming?pingnto conclusions?
Finding faults with the speaker? Trying to concatgron the main idea?
Just waiting for your turn to talk?

Guided questions for the observers

Three nominated observers will rate (from 1 toh#) audience on the listen-
ing skills and report to the class —

What was the topical posture?

How attentive were the listeners?

What encouragement did they give?

How many were distracted?

What was the evidence of their distraction, etc?

The feedback
The observers report to the class about their ghen results.

3

Read the situations; decide what the probablenisy purpose would be in
each of the following situations. Be ready to dilre reasons for your deci-
sions.

a. A play director asks one of the stage crew to goirgo the lobby dur-
ing intermission and listen to what people arergaygbout the first act
of the play.

b. The principle of the school announces that speciards will be pre-
sented at the end of the year for academic exa&llén certain areas.
She lists the subjects.

c. After finishing the last exam of the year, Janeetaéher friend. They
go to the café to have coffee, before going horheyTsit there and lis-
ten to their favourite songs on the jukebox.

d. Tim is taking care of his three-year-old brotherilesthis mother is
shopping. After playing in the backyard for a whithe baby comes
into the kitchen and tells Tim that there is “sohnieg out there making
noises.” Tim asks him what ‘something’ is and tloy kries to describe
it.

e. As Mary walks in the front door, she hears her gonger brothers
arguing in the kitchen. When she asks them whalhdsmatter, they
each give her a different explanation of the disagrent.
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Answers:

a.

4
an you define which the fact is and which is thanmn?

C
a.
b.
c
d

The purpose is to judge or evaluate the commentheofiudience. As
the crewmember listens, he or she makes judgmdutst ahe com-

ments, combines them and reports the informatighddirector.

The purpose of listening is to gather informatithgn to evaluate.

The purpose of listening is relaxation and enjoynadter a tense exam
time.

Tim's purpose is to analyze and understand onehef words his

brother has used: “something.” He probably is mderested in the
whole message-only a specific part of it.

Mary first will listen for information. Then, witlthat information, she
will judge and evaluate the disagreement betweerbiahers, hoping

to resolve the issue.

The principle says, “We are the most cooperatibh@stin Thilisi.”

“I am certain no one else in this school has a whke yours.”

There are only four male teachers on our high ddacalty.

“Each of us can make a great contribution to thigrse if we want to
do it”

e. “Notice that there are no plurals and no propemsan the list.”

Answers:

a. This is the principal’s opinion. There is no way nweasure all the
schools for cooperation and then compare the data.

b. This is probably an opinion. Unless the school &yvsmall, the
speaker could not possibly know about all the wedghossessed by all
the people.

c. Thisis a fact. Someone could count the numberai& members.

d. This is an opinion. Nobody can measure whetherctmribution was
great or not.

e. Thisis afact. The words themselves prove thastaement is true.

5

Read the story and discuss. Listen carefully tdhedber and ask the ques-
tions if necessary.

Lima was a student teacher in her final year. taéndr had brought her up
alone after her mother’s death. Although very pbermade every sacrifice
in order to provide her education.
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Lima had lots of fun at college, but did very éttlvork. When the time
came, it was clearly going to be impossible for teepass her final exami-
nations. Without her teaching certificate, she woubt be able to get any
kind of job.

She asked her tutor what she should do. This waaahthat it was too late

to think about such things now and that Lima shcdsle worked harder.

Lima asked the lecturer. He said that he would dige the examination

guestions if she would go to bed with him. She stidand passed the ex-
aminations.

However, Lima became pregnant. When father fourmlif he threw her
out of the house and refuses to have anything toode with her.

Now homeless, penniless and expecting a baby, lomeaa much older
man who was a widower with three children. He shat he would marry
her, but she should look after the house and ahildr

Lima was in despair. She drowned herself in therriv

Who is most responsible for the death of the ydadyg?
A-Father; B-Tutor; C-Lecturer; Ditfdwer; E- Lima herself

Discuss with your partner and justify your opinion.
Each pair should bring strong arguments in favduheir character.
The others ask questions for justification, explamaor refutation.

Each group will have the observers who will obseamd feedback the
group work.
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FALLACIES IN ARGUMENTATION

We cannot say that the argument is perfect or cetmiyl disqualified. The
arguments may be very good or very poor. The staruawv we can access
the quality of the argument is a concept calledld€y”. A fallacy is an

error in reasoning that negatively affects the argut.

Hasty Generalization

Let's consider the example. Suppose you sit intfreh TV. You flip
through three television channels on your remotarog and all you see
are commercials. You conclude that the only thingi®& is commercials. It
is your hasty generalization.

False Premise

Itis an error in deduction. For example, pareikes o tell their children:

All teenagers are irresponsible.

You are a teenager.

Therefore, you are irresponsible and you should leave the house at
night.

The dog thinks:

All cats have four legs.
| have four legs.
Therefore, | am a cat.

Mistaken causality.

If two events are related in some way, the relatigm may not be causal.
For example, a bus passes a church every day atetwé&lock, and the

clock in the church tower rings twelve times. Yway think that the bus
makes the bell ring. However these two eventshjappen at the same time.

Playing with numbers
Many speakers manipulate statistics in an attempetsuade you to agree
with their cause.

False analogy

False analogy compares two things that are ndiresdhted.

Suppose that you are arguing that students oudbe tible to use notes and
textbooks during the examination. If you considettlawyers are allowed
to use books to look up facts as needed, you mial that students simi-
larly, should be able to use their textbooks durarg examination. The
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analogy is a flaw, because the situations are htsame. The purpose of
the trial is not to test whether the lawyer hasrled the law, whereas the
purpose of the test is to see how much the studhemes learned.

LOVE IS A FALLACY
By Max Schulman

As the story opens, Debbie Gillis, a law studeminilove with Polly - the

young woman of his dreams. However Polly is dafdepbie’s roommate,

Peter Bellows. “Cool and logical” Debbie comeswith a plan. Peter has
nothing and wants a raccoon coat. Debbie has awaccoat and wants
Polly. A deal is stuck.

Debbie feels that he must teach Polly to thinkhstt $he might be a suitable
wife for a successful young attorney. He determihes she must learn the
rules of logic as soon as possible. Polly findsl#ssons difficult at first but
more fun later. After five gruelling nights of stydDebbie tires of logic and
decides to turn to matters more romantic.

“Polly, tonight we will discuss fallacies.”

“Ok.”

“My dear, we have now spent five evenings togetide.have gotten along
splendidly. It is clear that we are well matched.”

“Hasty generalization.” Says Polly. “How can youw ghat we are well
matched only on the basis of only five dates?”

“My dear, five dates is plenty. After all, you dofiave to eat a whole cake
to know it's good.”

“False analogy. I'm not a cake. I'm a girl.”

Debbie has taught Polly well —for when he finalska her to be steady, she
replies that she has already promised herself ter Bellows. Outraged,
Debbie asks,”Can you give me one logical reason yawyshould go steady
with Peter Bellows?”

Replies Polly, “I certainly can. He's got a raccamat.”
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REVIEW AND ENRICHMENT PRACTICE 7

WRAP UP YOUR KNOWLEDGE

Exercise
1
a. What is more important? Can you select sevartesfies out of this list?

Plan a presentation

Open the presentation in an interesting way
Structure a talk

Close a talk effectively

Establish and maintain a rapport with the audience
Use body language appropriately

Tell stories, jokes

Speak with a persuasive voice

Speak confidently

10. Understand the different learning styles of people
11. Get and keep the attention of others

12. Learn from excellent communication of others

13. Motivate yourself and others

14. Handle questions effectively

15. Use technology such as Overhead Projectors andChiipts
16. Deal with difficult people while presentations

17. Make handouts for presentations

CoNoUA~WONE

b. Compare your list with your desk mate’s and ukscwhy you consider
them most important? Listen carefully to your parts opinion. If you
are convinced, you can make a change, if not youhtdd on to your
own opinion. Share you ideas with others.

2 -Turn Round

(This exercise can been done spontaneously or @pa

There is a circle. One student makes a presentatibthe students sit with

their back to the presenter. The presenter stésthen speech. He tries to
make his topic interesting for the speaker.

If the students in the class get interested arwltlie speech they will turn
round one by one.

The goal of the speaker is to “make” majority (&l people in the class
turn round.
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3 -Cards
The cards are prepared beforehand. Different wavritlsout any logical
connections are written on them.

Instruction: During one minute the student speaksut one word, e. g.
“elephant”. The next student will be given anotherd, e. g. “school”. The
second speaker should try to connect logicallyfitise speaker’s speech and
the second word, e.g. if the first speaker spokmiithe school, the second
speaker might say: Elephants don’'t go to schoakdwer if we mean the
elephants in the zoo, they are in a certain wathénschool, because they
learn..... and then speaks about the school. Thespeaker doesn’'t speak
about the school, but about the elephant and césiitewith a new word,
e.g. shoes.

In the pack of cards may be not only nouns bjgdiges, numerals, etc.
4. Can you solve the dilemma?
A ship crash

A passenger liner is wrecked at sea and these @dinpl themselves to-
gether in a lifeboat. The lifeboat, however, caty @upport nine people. If
six are not eliminated everyone will die. If youn@ein command of the
lifeboat, who would you choose to survive?

1. A doctor, general practitioner. He is addicted tagd and very nerv-

ous. Age 60.

A black minister (priest), Protestant. Age 27

A prostitute, no parents. She is an excellent niiss already saved a

drowning child. Age 36.

4. A male criminal. Charged with murder. He is theyopérson capable
of navigating the boat. Age 37.

5. A man, mentally disturbed, who carries importanteggoment secrets
in his head. Age 41

6. A salesman. He sells washing —machines. Membeneofdcal Rotary
Club. Age 51.

7. A crippled boy, paralysed since birth. He canna bs hands or do
anything for himself, so others must feed him. 8ge

8. A married couple. He is a construction worker, vanimks a lot. .Age
27. She is a housewife with two children at homge &3.

9. Jewish restaurant owner, married with three childiehome. Age 40.

2.
3.
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10. A teacher considered one of the best in his towarridd. Age 46.

11. A Catholic nun. Supervisor of a girls’ school.

12. An unemployed man, formerly a professor of literatiHe has a great
sense of humour, showed courage in the last wdryas in a concen-
tration camp for three years. Age 53.

13. A married couple deeply in love, but no cleldryet. Both Irish.
He is studying to be a pharmacist. Age 24. Shehisusewife and helps
out at a nursery school. Age 21.

Work in groups of four. Decide who will survive.

Give your reasons.

On what criteria have you made your decision

Choose the person/people about whom you have nemjrédement, make
pairs/ groups and argue.

5. Activity -Alibi

There was a murder committed yesterday betweem5gmd 7 p.m. at the
railway station. All of you are suspected. You hav¢hink about a good
alibi.
- One pair leaves the room.

The preparation takes place outside the classroom:

You have to think of every detail of yesterday. Ywark together to
produce a story which accounts for every minutehaf evening. Try to
memorize the story in order to produce identicaksioms. (We were
together in the... We had on... We did...)

Preparation for the class

In their absence the others who stay in the classyaecide on a set of
questions you need to ask (approximately 10).

The procedure:

- When the alibi and the questions have been prepanedof the two
(one stays out outside) faces the class for img@tion.
The class question him/her to find out some details
Then the class interrogates the other partner.
If the class finds inconsistencies and contradictim their stories the
alibi is broken and the class is the winner. If plagtners are confident
and precise in their stories and the class cammbtliie faults they are
winners.
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6. Activity- Keep On Track

One table/desk is placed in the middle of the room

Four students sit around

One who sits at the “head” is the speaker

The two sitting next to him, facing each other ‘alisturbers” -One of
them tries to distract the speaker and asks “WHstjons. The other
Yes/ No questions.

The student sitting opposite the speaker makesigss but does not
stand up.

The speaker is put in a stressful situation deditedy. S/he has to answer
all the question, at the same time repeat the gessand go on the speech
without keeping off the track.

Whoever handles this task successfully gets apytpase.

7. Activity — In Focus

Objective: Evaluate different aspects of presemmaiiziving positive
feedback

Material: 5 chairs in a circle, 5 cards with topiéscards for observers, a
timer, a sign showing that theager’s time is up

Instructions:

5 students sit on chairs in a circle

- The teacher has five cards face downward with &top each. (The
topics can be anything that gives the student gpodunity to speak at
length, e.g. My first day at school/ university, Ngwvourite music and
musician, McDonalds is the best place, Englishhis world’'s most
dominant language, Georgian food, etc)
One student takes one card, thinks about the fop20 seconds
The rest take one observer’s card each.

They have to observe the speaker according toghesaspect of presenta-
tion - the task which is assigned on the card. UENCY, ARGUMEN-
TATION, CLARITY OF THE MESSAGE. BODY LANGUAGE)
The teacher nominates the “timer”, who holds tlgs svhen the time is
up.
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The speaker starts to make a three-minute speech.

After the presentation the observers make commigntsirn. They
should start like this:

-What | liked about the presentation is...

- One piece of advice that | would like to give is...

When all the four observers have given their feekbanother speaker

takes a new card and the rest swap the obsenads ¢

Active Vocabulary
It was a well-organized speech...
The arguments were well-constructed...
You sounded very confident and persuasive
| liked your examples. They were closely relateth®topic
It was a good delivery, not much hesitations
You manage to tell a lot and have used your tinopgmy
| enjoyed your speech, however... | found that...
| wish you could...l suggest that...
What | liked very much was your sense of humouweéneer...
What | would advise...If | were you | would...

It might be helpful while handing the observer'sdsaif the students con-
sider the questions on the other side of the cactxrding to the aspect of
presentation. E.g.:

Argumentation:

Did s/he bring enough evidence or examples?
How well did s/he justify what she was saying?
Was her/his speech logical?

Fluency:

Was she confident while talking?
Did she often hesitate to look for the words?

Did s/he use many “err”, “s0”, “you know”

Clarity:

Was her/his speech clear and understandable?
Did she mispronounce anything?
Was her/his speech accurate?

Body language (Eye contact)

Did s/he use hands properly?
Did s/lhe move her/his body parts awkwardly wralking?
Did s/he look round or her/his eyes were fixed?
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Self-evaluation

1.
What are five important skills that you want to improve to become a
better presenter?

2.

Why is it important to you to become a more effexipresenter?

Write down at least three reasons why you want tariprove your pres-
entation skills.

How can you best receive feedback from yourself:
By watching yourself on video
By listening to a tape of your performance
By practicing in the mirror
By reviewing your performance at the end of thespngation
By comparing your performance with a colleague’saivhkills will
you improve?

4,

Can you learn from your mistakes or do you feel iritated when you
receive feedback?

Do you listen attentively to oral comments?

Do you make notes?

Do you read comments on evaluation sheets?

Do you think about them?
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5.
After the presentation do you:
Comment on your own performance?

After the presentation do you put these questiony®trself?
What | was happy about my performance?

What would | improve next time?

What are my concerns?

6.

After reflecting on your experience in presentatio finding ways of im-
proving some things in the future write, a paragrapout what kind of
presenter you want to be. Write it in the presensé.

lam....
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DEBATE AS A TOOL IN LEARNING ENGLISH

Chapter outline

In this chapter you will learn:
The importance of debate in democratic society
The concept of debate, its varieties, structurepaadtical applications
Different ways and strategies of constructing aatielspeech

Since ancient times the people were faced witm#wessity to make deci-
sions and consequently to choose this or that tiradite to follow. It has
always been important to be able to stand up farsalf and argumenta-
tively present your position. This is the exacuaiion in which debate
comes as a helpful tool as people frequently tengatve different ways of
understanding a common problem which results iflicting interests. Still
the objective is for them to come to a consensirguertain skills of per-
suasion. These skills were and still are extreraslential not only for pro-
fessional public speakers, i.e. politicians, lawydsusinessmen, teachers
but for all the people in their everyday activitiésd the one who is more
efficient in applying these skills is more succekéf life and in achieving
their goals and perspectives.

What is a debate?

It is a structured opportunity to address a comrsial issue when the
speakers on the either side of the question supipeirt position, respond to
their opponents, have an opportunity to questiahfarally have an ability

to judge, to make a decision on the best coursactién. It is an activity

that aims to find answers to important social goest

Debate has been popular for many years with diffeggoups of people.
Here we feel it is relevant to mention the two mkiimds of debate which
are educational debate & debate in the societgrge!l The basic difference
between the two is that they are different in folBducational debate is
strictly structured whereas debate in the sociedy take a variety of forms
yet obtaining no particular structure. And finally educational debate the
participants must represent both sides of the gigsalution (theme). These
are the very reasons to differentiate between graipparticipants. When
we speak about the debate in the society at laggenean that all people,
each and every one of us is actually debating wilter people, be it our
parents, peers, teachers, employers, etc., abthikat stage of our lives.
Educational debate on the other hand involves t¥adind students both at
schools and universities. In 1994 the Open Sodredttute & Soros Foun-
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dation Network established the Karl Popper Debatgfam in more than
two dozen countries now united under the name eirternational Debate
Education Association. Nowadays we cannot speakafducational debate
as simply a game but rather a big internationabtie community.

The value of debate as an educational activity

The communicative approach to language teachinghaesipes ways of

increasing student talk and decreasing teacher $itice we treat the com-
municative approach to language teaching as a foedtl one, we found
it essential to use different ways to encouragdesits to speak foreign lan-
guage by creating different situations, role-playfsich gives the opportu-
nity to minimize error fright. Debate is the fremgtice which enables the
students to use the language outside the “artificiantext of the class-

room. As an extra —curriculum activity debate isrentlhan a game. It could
be called a methodology which promotes and encegraégenagers to be-
come actively involved in life’s processes, feelren@ part of society

changes, develop critical thinking of current egent

Debate is an educational activity that will:
develop your communication & research skills;
encourage critical thinking, personal expressiomk&rance to different
opinions;
provide the exchange of information on all levels;
stimulate involvement in various spheres of life. isocial, political,
educational, etc.;
make it possible to apply the acquired skills @l tie situations;
promotes the principles of democracy & open society

Debate is an authentic role-play. The studentshagbly motivated since
there is a competitive feature- to make a good ésgion on the audience,
to persuade others in your opinion. We have to keeapind that they are
preparing for their performance in terms of argutagon and rhetoric,
which maintains their interest at a high level.Bate important parts when
delivering a speech. Debate is an exciting, studentred activity. By us-
ing debate the students get the opportunity tanlepeaking skills, use their
passive vocabulary. Debate format is a structnckits inherent role is to
force a speaker to organize his or her speech sedll their time effec-
tively. The formats of debate promote teamwork andourage students to
work together both in the preparation and the #gtitself. It focuses on
teaching reasoning and critical thinking skillsygmnal expression and tol-
erance for different opinions. It offers many bétseind equips students

105



with skills that are increasingly important in thisodern world. It creates
deep interest in current events. Therefore it glesia very strong motiva-
tion for learning and practicing a foreign langua@bus debate opens the
world of opportunities and experiences for yous l& perfect problem solv-
ing tool. Besides it is applicable in all kindssufcial context, i.e. everyday
life activities.

Debates can be successively used:

-to summarize a given part of studied material

- analyze a controversial character from the stoopk, film.

- present conflicts between the characters, iddadis, periods, viewpoints

Debate is a competition usually between two teaifirihative and Nega-
tive) who defend opposite sides of one resolufidre objective of debate is
to convince the third party, called a judge, thatiyarguments are better
than those of your opponent.
Debate can be realized in different styles (forpats
- Karl Popper High School Debate (For high schoalistis)
University Parliamentary Debate (For Universitydgnts)
Policy Debate (For High schools and Universities)
Lincoln-Douglas Debate (One on one format)
Extemporaneous Debate (The educational aim of edemneous
speaking is to help the students develop the pliditselect one out of
three topic-questions, organize the thoughts aagdare a speech on an
important current event in a short time)
Impromptu Debate (The educational aim of impronmgpeaking is to
help the students develop the ability to choose aurteof three topics,
prepare and deliver a speech without time for araion)
Mock Trial — (A simulation game of court proceaginthat may be
based on actual or hypothetical cases. The edueht@mm of Mock
Trials is that the students are involved and exmee their skills in ju-
dicial proceeding work)
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Different ways and strategies of organizing debate speech

Let's take the topic “City life is better than cannlife”.
How to start preparation?

How does the process of drafting of speech takeeflla
We offer different ways:

1. The first way is to brainstorm all the ideas thame into your mind.
Be sure to write all the ideas, even those thansefeless importance.
Then classify into advantages and disadvantages.

2. The second way is to divide the paper into two kolas and write
down on the top Town and Country. And fill up wigl the ideas
that come up into your mind, like given as an exi@mp

Town Country

-lack of green grass, e.g. par <scommunity spirit still exists
and gardens; lots of concrete -need a private car

and bricks -children may have to travel
-plenty of amenities for enter - or walk far to school
tainment, e.g. theatres, cine- -open space and greenery
mas, sports clubs -few social facilities, less
-good public transport entertainment

-difficulty making contacts -can be too quiet and isolate d
-claustrophobia and crows ~ -no supermarkets or special

-noisy environment ized shops

-people not so friendly -social life easier to establis 1
- good shopping facilities in community

-good education services -solitude for those who wani

it

3. The third way is to jot down ideas for the compiositin the form of a
mind map. It is an excellent note-making activity.
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NOISE v Good public transport

Noisy
environment

Community spirit lost
- people not so friendly

Need a car People friendly

™SS

Feeling of

/ belonging

to a village
Few social facilities
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4. The next way for organizing your speech is for casttand comparison
composition. It is better if you get the ideasethgr through making
mind maps first and then while thinking about thgit, organize ran-
dom ideas in a logical way.

Town Country

Tonic 1 [:::]_4///”’////2[:::] Tonic 1
Topic Z [:::]‘////////,//P[:::] Topic 2
Topic 3 [:::]‘////////,//=[:::] Topic 3

Tonic £ [:::]£r//””////;[:::] Tonie ¢
Topict [ | > ]

Tobic E

5. Another graphic organizer that could be useful‘iish diagram”

6. Another way of writing speech organization is fili up the chart as
given below: You can have two, three, four colurforgositions:

Position A : The Position B: Social Position 3: Trans-

environment amenities port
Proof Proof: Proof:
a. a. a.

b. b. b.

C C. C

d d. d
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7.
You may make the outline form of your speech likis:t

Topic

Introductory Statement

Definition of terms, if necessary

Reason 1

Detail, example

Reason 2

Detail, example

Reason 3

Detail, example

Concluding statement
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Read the example and discuss how the ideas are organized
Living in the city

Living in the city has both advantages and disathges. On the plus side,
it is often easier to find work and there is uspallchoice of public trans-
port, so you don't need to own a car. Also, tham a lot of interesting
things to do and places to see. For example, yoweatin good restaurants,
visit museums, and go to the theatre and condéfitisit is more, when you
want to relax, you usually find a park where you é@ed the ducks or just
sit on a park bench and read a book. All in al} &ife is full of bustle and
variety and you never feel bored.

However, for every plus there is a minus. For drieg, you might have a
job, but unless it is very well paid, you will nbe able to afford many of
the things that there are to do, because living @ity is often very expen-
sive. It is particularly difficult to find good, eap accommodation. What is
more, public transport is sometimes crowded anty,dirarticularly during
rush hour, and even the parks can become so crowdpdcially on Sun-
days when it seems that every city-dweller is lagkior some open space
and green grass. Last of all, despite all the cevtds still possible to feel
very lonely in a city.

In conclusion, | think that city life can be pattiarly appealing to young
people, who like the excitement of the city and 'tdomind the noise and
pollution. However, many people, who get older, padicularly when they
have young children, often prefer the peace arghfedr of the countryside.
(New Headway, Intermediate Level)

How to revise your essay

When you construct your five- paragraph speech nelmee to check for the
following things:

Introduction

Paragraph 1

a. Do you make a general statement about the subject?
b. Do you understand all the words in the topic?

c. If something is vague do you give a definition?
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First Middle Paragraph (Paragraph 2)

a

b.
C.
d.

Is your argument really an argument, or just aitfeta
Do you have enough detail to support your argument?
Are the details all related to the argument?

Are the details described/explained, or just hyisthted?

Second Middle Paragraph (Paragraph 3):

~poooTw

is your argument really an argument, or just aitfeta

Is this argument different from the other argument?

Do you have enough detail to support your argument?

Are the details all related to the argument?

Are the details described/explained, or just byistated?

Is this argument closely linked with the first cened the value that you
are going to uphold?

Third Middle Paragraph (Paragraph 3)

@~ ooo0oTw

Is your argument really an argument, or just aitfeta

Is this argument really different from your othegaments?

Do you have enough detail to support your argument?

Are the details all related to the argument?

Is this argument your strongest argument?

Are the details described/explained, or just byistated?

Is this argument closely linked with other ones #mel value that you
are going to uphold?

Conclusion (Paragraph 5)

a.
b.

C.

Is your first or the last sentence tour topic/regoh sentence?

Is the rest of your paragraph a summary of younments?

Do you use synonyms for any of your words so tloatr yast paragraph
doesn’t seem too repetitive?

112



Debate
Debate on the topic “Living in the city is better than living
in the country”

Construct your affirmative position (living in tledty is better).

Negative (living in the village has more advantaged therefore is better).
It really does not matter whether you make affiiebr negative case, the
construction of the speech will be similar: introtlan, good organization
of arguments and the conclusion.

You might be cross-examined by the opponent. leddp on the format of
the debate.

Don't forget that the burden of negative side isrefute the affirmative
side’s values and arguments and prove that higptsition is better; other-
wise there will be no debate.

The second affirmative responds to negative’s comsnand arguments
and rebuilds his/her case and so on. The last speaknclude the debate,
identify the areas of clashes and show their adwges over the opponent’s
argumentation.

If you follow these rules in Chapter 3, 4, 5 yodlwiake your presentation
strong.

Just a reminder: Greet the audience, use simpbuége, explain, clarify
the topic, bring facts, statistics and examplésten carefully to your oppo-
nent, make notes, be ethical, logical and emotiarmdle delivery and suc-
cess is yours.
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APPRECIATION OF LITERATURE

Chapter outline

In this chapter you will:
Understand the importance of performing the litanet
Practice in reading and reciting the dialoguegjesofairytales, and
poems.
Practice in offering your own interpretation andivdery of the prose
and poetry
Analyze the famous political speeches.

Reading aloud is a valuable skill which will reinfe the appreciation of
literature and also improve the presentations drdrals of delivery - ex-
pository, informative, polemical, and discursive.

A competent language learner should be able toakad any language
material for any occasion in public, to a classther gathering, with a con-
siderable degree of accuracy, fluency and effepedformance.

Speaking competence mostly emerges from classddigms about litera-
ture and from the small cooperative learning atiéigi In addition, students
learn fluency when they also practice in storyirtgll oral presentations,
reading dialogues, literature and formal speeclmsgia
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Exploiting dialogues

Unlike reading passages, dialogues are intenddzktepoken aloud. The
writers have tried to use and to represent nagpeéch forms. A dialogue
can be viewed as a short theatrical play. Idedllyjll be acted out in class,
rather than simply read aloud. To reach that siag@ves an investment of
time and effort. You can adapt and exploit diakgyuVocabulary and
structure receive the major focus, but we want you:

a.

To pay special attention to establishing and mampgimultaneous
pair work; (go through the dialogue once and tbleange roles for a
second practice. Keep the books open for the ffinst but then try to
read aloud naturally).

To adapt dialogue, to individualize it in ordem@ke it more personal
and relevant to your own lives; (make it more meghil and suited to
the local context)

To widen the scope of a dialogue by adding a égquestr new vocabu-
lary items or structures; (personalize the dialoguake it unique, but
on the framework of the original one)

To role play, adapt or expand the dialogue; (thgimel lines and situa-
tion provide the support in a communicative sitatiusing language
for real purposes. You will happily become a waitfewaiter, a doc-
tor's patient or a taxi driver, inventing some duiatial items for the
roles. The waitress will drape a cloth over het d&fn, the driver will

sit at a chair and turn an imaginary wheel anddibetor’s patient will

limp along with the aid of imaginary crutches.)

The dialogue is in direct speech and you have tkeraatransformation
into indirect speech. Practising such manipulatsowery important to
ensure comprehension and full involvement.
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Exercise 5
Act out the dialogue
Characters: Father
Daughter
Son
Doctor
(Father is reading a newspaper. The Son is liggeto an MP3-player,
with and ear plug in one ear. The doctor is onptiene.

Daughter: Father. I'm sick.

Father: So what?

Daughter: I’'m gonna die.

Father: Son!

Son: What?

Father: She’s sick.

Son: So what?

Father: She’ gonna die.

Son (calling):  Doctor, my sister’s sick.
Doctor: So what?

Brother: She’s gonna die
Daughter: Hey, I'm sick. I'm gonna die (Everybody triesdatch

her, but she falls down on the floor)

Exercise 6

Play the conversation out

A husband and wife are preparing to go out to &ypardinner, but the
babysitter has just called to say she couldn’t mils® she would have to
stay home and baby-sit.

He: Ready?

She: No.

He: Why?

She: Problems.
He: Problems?
She: Yes.

He: What?

She: Babysitter
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A Mugging

It is 9:30. Diana is Joe’s friend. This morning ythalked and agreed to
meet in front of the restaurant at 9.00 p.m. Josdgied about Diana be-
cause she is half an hour late.

Joe Diana, here you are, finally. You're half an hdate. What hap-
pened? Wow! Your coat is a mess! Did you fall?

Diana: Yes, | had a terrible experience on the subwasteh to this! A
man came up to me and pulled out a knife. He pdiitteight at
me!

Joe:  Oh, no! Are you all right? Did he hurt you?

Diana: No, he didn’t hurt me, but he took my pocketbook.

Joe Then what happened? What did you do?

Diana: | grabbed his knife and he pushed me to the floor

Joe Oh, no! Why did you grab his knife? That's darmges.

Diana: |don't know. | didn’t think.

Joe:  What did the other passengers do? Did they half yo

Diana: Yes, they did. Thank God! Two men ran after thegger and held
him.

Joe Did the police come?

Diana: Yeah. The conductor called a policeman, and hested the mug-
ger.

Joe What a story! Thank God you're all right.

mug - (v) to rob a person with violence, especiallg public place.
mugger-(n) a person who mugs people.

Comprehension questions

A man came up to Diana on the train. Then whahédido?
Did he hurt Diana?

What did Diana do?

Did the other passengers help her? How?

Who called the police?

Did the policeman come on time?

ogkrwnE

Now read the dialogue again. Fill in as many blaakspossible without
looking back at the dialog.
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Joe Diana, here you are, finally. You're half an hdate. What hap-

pened?

Wow! Your coat is a mess! ?

Diana: Yes, | on the subway. Listdo this! A man ------
———————— and pulled out a knife. He -------------t4iight at me!

Joe:  Oh, no! Are you all right? you?

Diana: No, he didn’t-------------- me, but he took my

Joe Then what happened? What ?

Diana: | ------------- his knife and he ------------------- to the floor.

Joe Oh, no! Why ? That'sahgerous.

Diana: | don’t know. | .

Joe:  What did the other passengers do? Did------- —

Diana: Yes, --------------- . Thank God! Two men ---------------- the mug-
ger and held him.

Joe Did the come?

Diana: Yeah. ------------—--- called a policeman, and he

Joe What a story! Thank God
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The Pet Shop

Characters: Shop assistant

Manager
Customer

Customer:
Assistant:
Customer:
Assistant:
Customer:
Assistant:

Customer:
Assistant:
Customer:
Assistant:
Customer:
Assistant:
Customer:
Assistant:

Customer:

Manager:
Assistant:

Manager:
Customer:

Manager:

Customer:
Manager:
Customer:
Assistant:
Customer:
Assistant

I've got a complaint.

Well, What's the matter?

| bought this parrot here yesterday and it doespeiak.
Are you sure sir?

Yes, absolutely positive.

Well, | mean they don’t always speak straight away
know.

That's O.K. but it doesn’'t danything!

That's ridiculous

No it isn’t. It doesn't eat or drink or speak.

Really? How unusual!

Do you know what | think? | think its dead.

Good Heavens no! It must bsleep.

But it doesn’t move. It's definitely dead.

I’'m sure you must benistaken. We don't sell dead par-
rots.

Well I'm telling you the parrot’s dead. It has katk the
bucket.

What's going on, Jones?

This gentleman has a complaint. He says his pasrot
dead.

Dead! Oh no, our birds are always in perfect health

| assure you this parrot doesn't speak, it doespéak,
and it doesn’t drink. It's completely dead.

| see. Well | suppose the customer’s always rigtihat
would you likeinstead?How about a nice dog?

| can't stand dogs!

What about a cat?

Cat's can't talk. | want something | can talk to!

Are you married, sir?

No, why?

Well my sister's looking for a husband, and shver
stops talking!
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The Hijacker

Air Hostess
Passenger 1 (The old lady)
Passenger 2 (The young)man
Hijacker
The passengers are getting into the plane.

Characters:

Hostess: Good evening, madam. Good evening, sir.
(The hijacker gets inte plane, holding a lot of luggage)
Hostess: Can | help you with your hand luggage, sir?
Hijacker: No, no. | can manage. Leave me alone.
Hostess: As you wish sir.

Passenger 1: Oh dear. This plane doesn't look very safe. I'mesitill

Passenger 2:
Passenger 1:
Passenger 2:
Hostess:

Passenger 1:
Hijacker:

Passenger 1:
Passenger 2:
Hijacker:

Passenger 1:
Passenger 2:

Hijacker:
Passenger 2:
Hijacker:
Hostess:
Passenger 2:
Hostess:

crash.

No, madam. Have you ever flown before?

No, | haven't and I'm not looking forward to it bér.
| assure you there’s nothing to worry about.
Good evening ladies and gentlemen, and welcomerdboa
Will you please put out your cigarettes and fasgear
seat belts. We are ready to take off. We’'ll benftyiat an
elevation of 12,000 feet and travelling at a spek@50
m. p. h. We'll be arriving at Heathrow at 8:43. We
hope you'll enjoy your flight. Thank you.

She must be joking. | think I'm going to die.

(Stands up, holding a gun and a notice saying “TAKE
TO CUBER”) That's right lady, unless you do as yeu’
told. Hands up everyone.

Oh help, help-------- someone help!

Do be quiet, madam. And do sit down; you're in ywa
Can everyone see this? (He holds up the notice)

| haven't got my glasses. What does it say?

It says, “Take me to Cuber” C.U.B.E.R. You don'elp
Cuba like that.

Are you sure?

Absolutely positive. It's C.U.B.A., not E.R., yoadl.

Oh dear, | was never very good at spelling.

Would anybody like drinks?

I'll have a gin and tonic please.

Certainly, sir.

122



Hijacker: Excuse me miss. Would you mind helping me rewtits t

please?

Hostess: Really sir! That's your immigration form. You shaolal't
have written on that.

Hijacker: I'm terribly sorry. | just can’'t do anything righthis is

the first time I've tried to hijack a plane.

Passenger 1: Never mind, dear. Come and sit down and have &drin
with me. You're obviously not cut out to be a hkac
(The hijacker sits down)

Passenger 2(Stands up)
At last I've got rid of him. OK Everybody, hands!up
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The Bank Robbery

Characters:

Cashier
Customer
Bank manager

A customer comes into the bank.

Cashier:

Customer:

Cashier:

Customer:

Cashier:

Robber:

Customer:

Robber:
Cashier:
Robber:
money!

Cashier:
Robber:

Customer:

Robber:

Cashier:

Robber:

Cashier:

Robber:

Customer:

Cashier:

Robber:

Cashier:

Good afternoon, sir. Can | help you?

Yes. I'd like to cash a cheque for 5 pounds, please
Certainly. Here you are, sir.

Thank you very much. Good afternoon.

Good afternoon. Oh, it's three thirty. It's time d¢mse the
bank

(The bank robber comes in, holding a gun.)

This is a hold up. Everyone stand against the wall.
Uhh! It's a hold up.

That's right. This is a hold up.

| beg your pardon, sir.

| said “This is a hold up.” Hurry up. Hand over the

I’'m terribly sorry, sir. I'm afraid the bank’s cled.

But I'm a dangerous criminal. This is a gun.

If you don'’t give him the money, he’ll kill us.

That's right. Unless you do as | say, I'll shoouyd'm a
very violent man.

Well, I'm a cashier of the Bank of England, and lhut
allowed to serve customers after three thirty.

But I'm not a customer. I'm bank robber. Anyways it
only twenty five past three.

No, no. My watch is always right. It's twenty eighmin-
utes to four.

(To a customer) What do you make the right time?
Well, | make it twenty eight minutes to four as lwel
You see. I'm afraid the bank’s closed. If you cobaek
before three thirty I'll be glad to serve you.

Oh, all right. I'll come back tomorrow at quarteasp
three.

Fine. See you tomorrow. Good afternoon, sir.
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The Waiting Room

Characters:

The nurse /Mr. Smifr. Jonesl/ Mr. Jones 2

Mr. Jones 1 and Mr. Jones 2 are walking up and doemously.
Mr. Smith is sitting calmly.

Mr. Jones 1:
Mr. Jones 2:
Mr. Jones 1:

Mr. Smith:

Mr. Jones 1:
Mr. Jones 2:
Mr. Jones 1:

Mr. Smith:

Nurse:

Mr. Jones 1:
Mr. Jones 2:

Nurse:

Mr. Jones 1:

Mr. Jones 2:
Mr. Jones 1:
Mr. Jones 2:

Nurse:
Mr. Smith:

Mr. Jones 1:
Mr. Jones 2:

Nurse:
Mr. Smith:

Mr. Jones 1:
Mr. Jones 2:

Mr. Smith:

Nurse:

Mr. Smith:

Is this your first?

Yes, it is. How about you?

Yes, me too.

Your first! Ha! Ha! This is my tenth! There’s notig to
it.

Do you want a boy or a girl?

| don’t mind.

Oh dear, | hate all this waiting.

Cheer up! The first is always the worst. Do sit dowoth
of you. (The 2 Mr. Jones sit down, and the Nursee®
in).

Mr. Jones?

Yes. (They both stand up at the same time).

Now, which one is Mr. Jones?
lam

You can't be Mr. Jones. | am.

I'm Mr. Jones.

Well, anyway, Mrs. Jones has had triplets.

Good heavens! Three!

It can’t be my wife, it must be your wife!

It can’t be mine. It must be yours!

Wait a moment. I'll go and check with the doctor.

Ha! Ha! Rather you than me.

Oh, | hope it's not me.

It must be a mistake.

Well, someone here’s going to be very busy! (Thes@u
comes back)

I'm terribly sorry. I've made a mistake. It isn'tr§l Jones
but Mrs. Smith who has triplets.

Oh, no!!!

Play the dialogue out.
A. As a funny episode; B. As a drama.
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Oral Interpretation of Narrative
Prose- Story Telling

It is important for a performer of literature todarstand the role of the nar-
rator in a story. The narrator is the person whis t8hat happens in the
story. The narrator, like a tour guide, leads ykilfudly through the world
of the author’s story and establishes point ofvileev and perspective of the
story details. It is important for the narratoktwow when to adjust the tone,
attitude, create the appropriate mood or atmosplaer@ make adaptations
to present the performance effectively

The narrator has to build in the mind an imageaafhecharacter s/he has to
interpret. As an interpreter s/he speaks directihe audience as if s’he was
a narrator, while at other times this narrator pliggars for a while and per-
mits the audience to hear the story’s characteraksp

Tip1l

As a performer you should think of yourself as amto a moving televi-
sion camera, looking at the scene from a distame®jing smoothly, and
efficiently, adjusting your focus as needed.

Tip 2

Read prose or poetry to a smaller audience fitgt, your close friend or
your family. While doing so, be aware of the pasitiof your body. Vary
the pitch, volume, and rhythm of your voice. Do bhetafraid to exaggerate.
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The Giving Tree
By Shel Silverstein

Once there was a tree... and she loved a little Bag. every day the boy
would come and he would gather her leaves and tinge into crowns and
play kind of the forest. He would climb up her tkuand swing from her
branches and eat apples. And they would play hidkeem-seek. And when
he was tired, he would sleep in her shade. Andotheloved the tree very
much. And the tree was happy.

But time went by. And the boy grew older. And theetwas often alone.
Then one day the boy came to the tree and theséide"Come, Boy, come
and climb up my trunk and swing from my branches eat apples and play
in my shade and be happy.” “I am too big to clinnol @lay,” said the boy. *

| want to buy things and have fun. | want some rgoi@an you give me

some money?” “I'm sorry,” said the tree, “but | leawo money. | have only
leaves and apples. Take my apples. Boy and setfl thehe city. Then you

will have money and you will be happy.” And the bdimbed up the tree

and gathered her apples and carried them awaythentiee was happy.

But the boy stayed away for a long time...and the tsas sad. And then
one day the boy came back and the tree shook withapd she said,
“Come, Boy, climb up my trunk and swing from my bches and be
happy.” “I an too busy to climb trees,” said theyb want a house to keep
me warm,” he said. “I want a wife and | want chddrand so | need a
house. Can you give me a house?” ” | have no hbssd@ the tree. “The
forest is my house, but you can cut off my branadmtbuild a house. Then
you will be happy.” And so the boy cut off her beches and carried them
away to build his house. And the tree was happy.

But the boy stayed away for a long time. And wherchme back, the tree
was so happy she could hardly speak. “Come, Bd"whispered, "come
and play.” “l am too old and sad to play, said biog. “I want a boat that

will take me far away from here. Can you give meoat? “Cut down my

trunk and make a boat,” said the tree. “Then you &ail away...and be
happy.” And so the boy cut down her trunk and madeoat and sailed
away. And the tree was happy... but not really.

And after a long time the boy came back again. “Samry, Boy,” said the
tree, “but | have nothing left to give you... My applare gone.” “My teeth
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are too weak for apples, “said the boy. “My brarschee gone, “said the
tree.” “You cannot swing on them...” “| am too old $wing on branches,”
said the boy. “My trunk is gone,” said the tree.uYaannot climb...” | am

too tired to climb,” said the boy. “I am so sorngighed the tree. “I wish
that | could give you something...but | have nothiefy. | am just an old

stump. | am sorry...” “l don’t need very much nowaid the boy, “just a
quiet place to sit and rest. | am very tired.” ‘“NVé&said the tree, straighten-
ing herself up as much as she could, “well, anstloinp is good for sitting
and resting. Come, Boy, sit down and rest.” Andlibg did. And the tree
was happy.

The end
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The Spreading “You Know”
By James Thurber

To latest blight that has affected the spoken viorithe United States is the
rapidly spreading of the phrase “you know.” | dokrtow just when it be-

gan moving like a rainstorm through the language, Iltremble at its in-

creasingly garbling of meaning, ruining the rhyttand drumming upon my
hapless ears. One man, in a phone conversationmétlast summer, used
the phrase thirty-four times in about five minutéy, my own count; a

young matron in Chicago got seven “you know” intteowvavy sentence,
and | have also heard it as far west as Denverrendue otherwise charming
woman at a garden party in August said it almosifeen as a whippoorwill

[A North American bird who calls sounds like itsnma] says “Whippoor-

will.”

My unfortunate tendency to count “you know” is greally making a fe-
male whippoorwill out of me. Listening to a radionementator not long
ago discussing the recent General Assembly mesfitige United Nations,
| thought | was going mad when | heard him usingu'know” as a noun,
until | realized that he had shortened “United bllasi Organization” to
“UNQ” and was pronouncing it, you know, as if it eeé'you know.”

A typical example of speech you-know to death ddesthis: “The other
day | saw, you know, Harry Johnson, the, you knine, Charteris Publish-
ing Company, and, you know, what he wanted to &iout, strangely
enough, was, you know, something you'd never guéss...

This curse may have organized simultaneously oradsay and in Holly-

wood where such curses often originate. About tyime years ago, or
perhaps longer, theatre and movie people jammedgbetences with “you
know what | mean?” which was soon shortened to “fpoow?” That had

followed the overuse, in the nineteen-twenties)yofi see?” or just “see?”
This blights often disappear finally, but a few batayed and will continue
to stay, such as “well” and “I mean to say” andhiéan” and “the fact is”
Others seem to have more mercifully passed ouhgblinto limbo, such as
“I don't know nothing from nothing” and “believe yame”

I am reluctantly making notes for a possible futuobume to be called “ A
Farewell to Speech” or “The Decline and Fall of Kirg’'s English.” | hope

and pray that | shall not have to write the boolaylke everything, or at
least the language, will clear up, before it is k. Let's face it, it better
had, that’s for sure, and don’t mean maybe.
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Oral Interpretation of Poetry

As a person you walk and breathe rhythmically. 8esca poem. Just as the
rhythm of one individual is somewhat different frahre rhythm from an-
other, so the rhythm of one poem varies from thghtn of another. In
some poems the rhythm is so slight that the readghe audience may
scarcely be aware of it, while in other poems tinthm is distinctly pro-
nounced or overt. When reading or performing pgetoy should provide
appropriate rhythm, but you should not exaggerat@verpower your read-
ing (it will cause the loss of poetic meaning).

As a presenter or interpreter of poetry you havénternalize the poem.
Then you will make it alive and feel the “beat” thfe poem. When you
know the poem, you can easily find the rhythm agel fit what point you
should experience the tension and at what pointhgme to release when to
pause. You can decide yourself which words or ssulederve emphasis or
stress and which should be unstressed, where the pliyour poem quick-
ens and where it lowers, where it deserves a patrse,
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Performing Literature for children

As you interpret literature for children, it is eatial that you have a com-
plete involvement with and understanding of thea#bns you have to per-
form. Your job as an interpreter of children’s fature is more than simply
to pass on stories or fairy-tales - your goal islare experience. Allow
yourself vicariously and imaginatively to enter ttfeld’s literature. Experi-
ence it. Process it and then make it vivid andealiaterpreting literature for
audiences of children can be as fun and excitinghi® performer as for the
children who eagerly respond to the performances.
You have to:

lllustrate physically and vocally the ways in whittte words, events,

and characters interact and affect each other.

Make the characters believable. Begin by imagiyiogrself as each of

the characters in the children’s story. One atre tie-create the image

of each character during your performance.

You need to vary your rate, time, pitch, volumealgy and emphasis

as the literature requires.

Emphasize the dynamic action, the rhythm.

Use gestures that are overt rather than subtlead®&m and exaggerate

your facial expressions in response to literature.

Open yourself to a child’s boundless world of inmeagion.
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The little Prince
Antoine De Saint-Exupery
Extract

It was then that the fox appeared.

“Good Morning,” said the fox.

“Good Morning,” the little prince responded politelalthough when he
turned around he saw nothing.

“I am right here,” the voice said, “under the aptte.”

“Who are you? Asked the little prince, and addethu are very pretty to
look at.”

“I am a fox,” the fox said.

“Come and play with me,” proposed the little prinieam so unhappy.”

“I cannot play with you,” the fox said. “I am nared.”

“”Ah! Please excuse me,” said the little prince.

But after some thought, he added:

“What does that mean-‘tame’?”

“You do not live here,” said the fox. “What is thatu are looking for?”

“I am looking for men,” said the little prince. “Véh does that mean-
‘tame’?”

“Men,” said the fox “They have guns, and they hunts very disturbing.
They also raise chickens. These are their interéses you looking for
chickens?”

“No,” said the little prince. “I am looking for #hds. What does that mean,
‘tame’?”

“It is an act too often neglected,” said the folt.eans to establish ties.”
“To establish ties?”

“Just that, said the fox. “To me, you are still Moy more than a little boy
who is just like a hundred thousand other littlyd0And | have no need of
you. And you, on your part, have no need of meydig, | am nothing more
than a fox like a hundred other foxes. But if yame me, then we shall
need each other. To me, you will be unique intal world. To you, | shall
be unique in all the world...”

“I am beginning to understand, said the little pen“There is a flower...1
think that she has tamed me...”

“Itis possible,” said the fox. “On the Earth ores all sorts of things.”
“Oh, but this is not on the Earth!” said the litgence.
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The fox seemed perplexed and very curious.

“On another planet?”

“Yes.”

"Are there hunters on that planet?”

“No.”

“Ah, that is interesting...”"But he came back to liea.

“My life is very monotonous, “he said. “I hunt ckins; men hunt me. All
the chickens are just alike, and all the men as¢ dlike. And in conse-
guence, | am a little bored. But if you tame maewilt be as if the sun came
to shine on my life. | shall know the sound of epsthat will be different
from all others. Other steps send me hurrying haakerneath the ground.
Yours will call me, like music, out of my burrow.nd then look: you see
grain fields down yonder? | do not eat bread. Wigaf no use to me. The
wheat fields have nothing to say to me. And thatid.”

“But you have hair that is the colour of gold. Tkimow wonderful that will
be when you have tamed me! The grain, which is gddéden, will bring me
back the thought of you. And | shall love to listem the wind in the
wheat...”

The fox gazed at the little prince, for a long time
“Please —tame me!” he said.

“I want to, very much, “the little prince replietBut | have not much time.
| have friends to discover, and a great many thingsderstand.”

“One only understands the things that one tamesd’ the fox. “Men have
no more time to understand anything. They buy thialj ready made at
shops. But there is no shop anywhere where onbéwaifriendship, and so,
men have no friends any more. If you want a frigathe me...”

“What must | do, to tame you?” asked the littlenps.

“You must be very patient,” replied the fox. “Firgbu will sit down at a

little distance from me — like that — in the gralsshall look at you out of

the corner of my eye, and you will say nothing. @sare sources of mis-
understandings. But you will sit a little closerte, every day...”

The next day the little prince came back.

“It would have been better to come back at the shme,” said the fox.
“One must observe the proper rites...”
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“What is a rite?”
“Those also are actions too often neglected,” #agdfox. "They are what
make one day different from other days, one hamfother hours...”

So the little prince tamed the fox. And when theraf his departure drew
near —

“Ah,” said the fox, “I shall cry.”

“It is your own fault,” said the little prince. 'iever wished you any sort of
harm; but you wanted me to tame you...”

“Yes, that is so,” said the fox.

“But now you are going to cry!” said the little pde.

“Yes, that is s0,” said the fox.

“Then it has done you no good at all!”

“It has done me good,” said the fox, “because ef ¢blour of the wheat
fields.”
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Political Speeches

When Socrates was on trial for his life, in % century B.C, he spoke
down to his listeners:

Men of Athens, | honour and love you; but | shéileg God rather than you,
and while | have life and strength | shall nevesissefrom the practice and
teaching of philosophy, exhorting any one whom etend saying to him
after my manner: You, my friend, - a citizen of tpeeat and mighty and
wise city of Athens, - are you ashamed of healipghe greatest amount of
money and honour and reputation and caring se lgbout wisdom and
truth and the greatest improvement of the soulckwvlyou never regard or
heed at all?...And | think that he has no virtue im,hbut only says that he
has, | reproach him with understanding the greated,overvaluing the less.

... For I do nothing but go about persuading you @i, and young alike,
not to take thought for your persons or your praesy but first and chiefly
to care about the greatest improvements of the saell you that virtue is
not given by money, but that from virtue comes nyoaed every other
good of man, public as well as private...| would hgea to know, that if
you kill such one as | am, you will injure yoursedvmore than you will
injure me. Nothing can injure me, not Meletus yetr Anatus —they cannot,
for a bad man is not permitted to injure bettenthamself... | am not going
to argue for my own sake... for yours, and you matysi against the God
by condemning me, who am his gift for you. Forainkill me you will not
easily find a successor to me, who, if | may usehsa ludicrous figure of
speech, am a sort of gadfly, given to the stat&bg, which has attached to
the state, and all day long and in all places amag$ fastening upon you,
arousing and persuading and reproaching you. Ydunai easily find an-
other like me, and therefore | would advise yowspare me. (Plato, The

Apology)
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Thomas Jefferson’s First Inaugural Address
March 4, 1801

Friends and Fellow Citizens:...

All... will bear in mind this sacred principle, thtéitough the will of major-
ity is in all cases to prevail, that will to be hiful must be reasonable; that
the majority possesses their equal rights, whiakaktaw must protect, and
to violate would be oppression. Let us, then, fellitizens, unite with one
heart and one mind...And let us reflect that, hawiagished from one land
that religious intolerance under which mankind @ogl bled and suffered,
we have yet gained little if we countenance [all@olitical intolerance as
despotic, as wicked, and capable of as bitter dmodly persecution... But
every difference of opinion is not a differencepoinciple. We have called
by different names brethren of the same principle. are all Republicans;
we are all Federalists. If there be any among us wbuld wish to dissolve
this Union or to change its republican form, le¢rthstand undisturbed as
monuments of the safety with which error of opinioray be tolerated
where reason is left free to combat it...

Let us, then, with courage and confidence pursueooun Federal and Re-
publican principles, our attachment to union angdresentative govern-
ment....

Relying, then, on the patronage of your good wildvance with obedience
to the work, ready to retire from it whenever yoecbme sensible how
much better choice it is in your power to make. Amaly that infinite Power
which rules the destinies of the universe lead amuncils to what is best,
and give them a favourable issue for the peaceeogperity...
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President Abraham Lincoln’s speech
at the national cemetery at Gettysburg, Pennsylvania

The Gettysburg Address
What the speech is about

Eighty-seven years ago a new nation came into b@mgur continent. It
was conceived in freedom and people creating iebed in freedom for all
people. A great civil war is going on now, whichllvédhow us whether a
nation founded on these principles can survive.stdad here on the grave-
yard of soldiers who got killed in this war. We grateful to them, which is
why we wish to consecrate this place. However, aenot do it, because
the soldiers who got killed here have already corded it enough. Their
deeds will not be forgotten, whereas our words geshwill not even be
noticed, let alone be remembered for a long time, Who are alive, must
continue the work they have begun. Their examptailshinspire us to fol-
low the ideas they have died for so that their lae&e not in vain. Let this
nation be free again and let it live by the priteipf people’s rule with
people and for people.

How the real speech sounds

November 19, 1863

Four Score and seven years ago our fathers bréaighton this continent a
new nation, conceived in liberty and dedicatedh® proposition that all
men are created equal.

Now we are engaged in a great civil war, testingtiver that nation, or any
nation so conceived and so dedicated, can longrentfde are met on a
great battlefield of that war. We have come to dati a portion of that
field as a final resting place for those who heagegtheir lives that that
nation might live. It is altogether fitting and jper that we should do this.

But, in a large sense, we cannot dedicate — weotammsecrate- we cannot
hallow —this ground. The brave men, living and deako struggled here,
have consecrated it far above our poor power tocddetract. The world
will little note nor long remember what we say hdret it can never forget
what they did here. It is for us, the living, rathi® be dedicated here to the
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unfinished work which they who fought here havesttar so nobly ad-
vanced. It is rather for us to be here dedicatethéogreat task remaining
before us- that from these honoured dead we takeased devotion to that
cause for which they gave the last full measuréefotion; that we here
highly resolve that these dead shall not have liedhin; that this nation,
under God, shall have a new birth of freedom; drad government of the
people, by the people, for the people, shall nashdrom the earth.

It is not difficult to see the difference betweéege two speeches. You will
agree that both versions express the same coritéatthe period of the

American Civil War; both the speaker and the autbesre on the cemetery
of the soldiers fallen in this war. These two gpexs are very similar in

what they express, but entirely different in howthexpress the dramatic
situation. The first speech uses simple elementiscambines them in a
very simple manner, while the second raises stafrfeelings. The first

speech is logical; the second is both logical avetip.
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